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THE TEACHING INSTINCT. 1

By D. E. PHILLIPS, Fellow in Psychology, Clark University.

The writer once had an opportunity of hearing several teachers
of experience in normal schools and colleges express their pri
vate conviction that the old adage that" teachers are born, not
made," contains a deep element of truth; and that the" back
bone" of the real teacher is deeper than generally supposed.
A little inquiry made it evident that while not publicly ex
pressed, this feeling in some degree is quite general, and in
some places strong enough to react against normal training.
Mr. Street, in his Study in " Moral Education," has felt con
strained to ask: "Is not a teacher born, rather than made ?".
Even Mr. Hill, Secretary of the Board of Education of Massa
chusetts, has thought it necessary to treat this point in relation
to normal training. 8 So far there has been no systematic treat
ment of the subject, and what is herein presented must be con
sidered more suggestive than exhaustive. Here and there
fruitful suggestions have been made, of which Spencer's are
the most valuable, though inadequate. If religion, society,
love of property, play, and various minor activities of man are
capable of special treatment from an evolutionary and biologi
cal standpoint, surely the greatest agent of mental evolution
should form a legitimate subject for such an investigation.

Some points of general acceptance may be stated, and if not
serviceable at this point will be so in the further development
of the article. Instincts are often periodic in development and
serial in character. 4 There are, at least in case of the more
important instincts, innate stimuli, the strength and appear
ance of which depend upon the development of the individual
organism. The deepest instincts make for the preservation
and welfare of the species. The same instincts are not equally
strong in each individual of a species Man's instincts are so
complex, modified, elaborated, and mingled with what passes as

1 I wish to express my obligation to different members of the Fac
ulty of Clark University for valuable assistance; especially to Presi
dent Hall for generous co-operation at all times, and to Dr. Burnham
for special assistance and criticism.

2" A Study in Moral Education," Ped. Sem., Vol. V, p. 12.

8 Sixty-first Annual Report of the Board of Ed ucation, p. 194.
4 Morgan: "Habit awl Instinct," p. 28.
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THE TEACHING INSTINCT.

conscious intelligence, that to speak with such discrimination as
Morgan applies to the animal world is not desirable, if possi
ble. "The congenital impulse may," says Morgan, "through
experience, be confirmed, modified, or held in check; and such
confirmation, modification, or inhibition gives rise to an ac
quired impulsive tendency." "' Impulse is the tendency of an
organism to satisfy its needs and fulfill the conditions of its
being." 1 If the writer properly interprets this definition of im
pulse, it expresses all that is necessary to be understood by in
stinct in this connection. A few fundamental instincts may be
the basis of a great variety of tendencies or impulses, and the
satisfying of the need accomplished in varions ways. It is this
that makes the fundamental instincts in man harder to dis
cover than in the lower animals. As soon as the intellect
begins to devise means for satisfying these tendencies, atten
tion is centered on such and the deeper impulse is overlooked.
The instinct of self-preservation, the social and sexual instincts
are each the basis of several well recognized instincts, these in
turn perhaps of others; there is also a great variety of mental
activity in which no instinctive element is recognized because
the multitude of devices obscure the fundamental background
and the radiation that has taken place. To keep this in mind
and the further fact, to be developed later, that the soul is in
finitely larger than consciousness, are of primary importance in
the consideration of this subject.

"' Doubtless from the day when a human family began its
existence, from the day when a mother and father began to
love their children, education," says Compayre, "' had an ex
istence. ,,2 Teaching in some form has had a place ever since
the animal began to care for her young, and before the male
gave the young any attention whatsoever. Neither can the
writer agree with this author in believing that these obscure
beginnings have no practical value. Instead of "hastening to
begin with the Greeks and Romans," he might have found,
even outside the older civilizations, valuable suggestions among
the more uncivilized peoples, and a true pedagogical insight not
inferior to that of these nations. Teaching as generally con
ceived is too limited in its application. It is generally thought
of as the work of a certain class who occupy the school room a
certain length of time each day. Again, a fatal mistake is
made by regarding teaching as dealing chiefly or entirely with
the routine of book information. Indeed we may say that the
parent as teacher deals with the fundamentals, while the
teacher, as generally accepted, deals with the accessories. Pa-

1 Morgan: "Habit and Instinct," p. 156.
2 Compayre: "History of Education," p. 1.
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THE TEACHING INSTINCT.

rental teaching is so effective as to lay the foundation, however
imperfect, seldom to be shaken. It is not narrowed down to
the so-called intellectual faculties; the mother especially has as
her wide domain the soul of her offspring, the very deepness of
her own life. The good maternal teacher having no elaborate
system to obey and no fixed schedule to complete or pass over,
however incomplete, strikes here and there at the right mo
ment. Had the public at large conceived teaching in this
wider sense much of the rote and formalism in education would
never have crept in, no matter how necessary a certain amount
of such may be. Teaching is the development and modifica
tion, the confirmation and inhibition of the impulses of the
soul, and began with the care for young.

1. IMPORT OF CHILD ACTIVITY AND ANTHROPOLOGICAL
DEVELOPMENT OF TEACHING.

Child Study. In how far the play activity of children is a
manifestation of their congenital and instinctive tendencies we
shall never be able to know with any degree of accuracy.
Groos thinks that it anticipates the future. ., Play is the ex
pression of an instinct, whose teleological import is discovera
ble in most of the movements of animal or child. Play is a
, Voridrung und Einubu1lg' of activities which soon are to be
necessary to the serious life of the adult animal." 1

In a newly organized kindergarten Miss Sisson made a study
of children's plays. They naturally separated into four groups,
each group obeying a self-imposed leader. The leader of the
more active boys being imaginative, emotional, and affectionate.
The second group was composed almost entirely of girls, and
their activity consisted in playing either school or house. The
leadership was shared by two girls, both of whom were said
" to have strong domestic, motherly traits." ,. Their motherly
instincts were greatly developed by the fact that they adopted
two little Swiss girls who could not speak English." The
plays were adopted either by the compulsory power of the
leader, or by special interest in the play itself even when noth
ing thrust it upon the attention. 2

" Teacher," says Miss Willard, "is the most popular occu
pation with the girls, leading at all ages except 13 and 14." Mr.
Taylor found that 13 is the only age at which" teacher" does
not lead." According to Miss Willard the ruling motive for
teaching is love for children. The general motive with boys

1" A Study of Puzzles," Ernest H. Lindley, Am. Jour. Psycn., Vol.
VIII, p. 432.

2 Barnes: "Studies in Education," pp. 171-174.
8" A Preliminary Study of Children's Hopes." Report of State Su

perintendent of New York, 1896, p. 1,000.
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THE TEACHING INSTINCT.

in choosing an occupation is money, save at 14 and 16, when
" like it " governs. 1 The steadiness of the philanthropic nature
from 8 to 16 is rather remarkable, and is emphasized by both
Miss Willard and Mr. Monroe. 2 The two observations include
about 3,000 children. Children's honest convictions may roughly
express their egoistic and altruistic tendencies; but, if there is
any instinctive background. their ability to always determine
may be questioned. That the real motive in human action is
often overlooked or misinterpreted is quite evident. Several in
dividuals replied that on first thought they supposed they
knew what led them to select and follow teaching; after a self
examination they really could not tell.

From the excellent" Study of Dolls," 8 by Drs. Hall and Ellis,
we learn, according to Persius, that the Roman girl, when ripe
for marriage, hung up her dolls as a votive offering to Venus,
the goddess of fecundity. Girls play with dolls regularly until
13 or 14, abating with the dawn of adolescence. Some play
with them much longer, but secretly; some single women, all
their lives, and occasionally married women who have no chil
dren. The influence on children are reported as "good,"
"helps parenthood," "cultivates imagination," "fits for do
mestic life," "develops moral qualities," .• cultivates taste,"
. , develops social nature, " "helps in care for children, " teaches
tidiness, "etc. The reflex influence on the child of trying to
teach her doll and trying to set a good example appears evi
dent. In order to teach their dolls children learn to read, sew,
knit, and many other things that they would not otherwise
learn. .• Dolls are a good school for children to practice all
they know." The authors think that" perhaps nothing so
fully opens the juvenile soul to the student of childhood as a
well-developed doll play."~ Things are revealed which the
childish instincts tend to keep secret. Indian girls spend as
much time and find as much pleasure with dolls as white girls.
Schneider, Victor Hugo, and others think doll play the out
cropping of mother love and representative of future children.
With this Drs. Hall and Ellis do not entirely agree. Prof.
Sully, in his late work on " Dollatry," 6 concludes that, as doll
play is chiefly a girl's play, it suggests the maternal instinct,
and that "the decline of the doll passion" may in part be
due to .• the development of a uew feeling of maidenly mod
esty."

1 Barnes: "Studies in Education," pp. 243-253.
2" Children's Ambitious;" Will S. Monroe, N. E.Jour. of Ed.,June

J8, '96,
8 Ped. Scrn., Vol. IV, pp. 129-J75.
«ru«, p. 162.
5 The Contemporary Review Jan., 1899.
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19 2 THE TEACHING INSTINCT.

Some Questionnaire Results. 1 Attention must now be given
to some points in the returns received in answer to the follow
ing syllabus on The Teaching Instinct:

I. Teaching among Children. (a) Describe teaching of dolls, toys,
animals, or other children; "playing school;" rapid spread of cer
tain forms of language, games, stories, fads, etc., among children. (b)
Give nature and cause of such teaching. When most common? Does its
nature change? (c) Is it prompted by a desire for superiority, lead
ership, necessity in play, or by mere pleasure in story-telling.

II. Cases 0/ Leadership. (a) When, in what way, and how strongly
manifested? State if such leader is an only child; if grown, what is
now his or her nature and calling? (b) State anything exceptional
in the childhood of any great leader. (c) Reflect upon your own life
as to your desire to learn any particular thing, for any special pur
pose; (d) or passion to teach or preach; when and how originated?
when strongest? (e) Excepting bodily movements, what is the first
instruction given by parents? in line of some of the arts, occupations,
morals, religion, etc.

III. Concealment or Limitation 0/ Knowledge. (a) Describe per
sons having a passion for secrets, to belong to secret orders, use of
cryptogams, and symbols designed to conceal. Cases where the prom
ise not to tell seems to be the strongest incentive to tell. (b) If not
influenced by personal consideration, money, praise, etc., is there an
instinct to conceal a good thing?

IV. Teaching Instinct, (a) Describe persons having a natural apt
ness to teach. State the best marks of such. Can it be improved by
normal training? Are such teachers influenced much by books, lec
tures on teaching, or do they devise their own methods? Give exam
ples. How many teachers in your school possess a natural teaching
faculty or instinct? How many do not? How far can normal train
ing take its place? Do books, programmes, school regulations, pro
fessional conformity, etc., operate against the free development of
the teaching instinct? How? (b) Describe your ideal pupil, ideal
teacher. (c) What do you most and least like to teach? why? How
do you keep up enthusiasm while teaching the same thing over and
over? What inspires you to improve?

V. Incentives to Teach. (a) What per cent. of teachers follow their
profession chiefly for gain ? to do good? for praise or power? for pleas
ure in imparting knowledge? (b) Do you consider the work more
arduous than other callings giving equal pay? If so, what are your
compensations? (c) Which is the stronger, the desire to convey in
formation or to exert an influence? Why do you desire to teach the
young? (d) Describe a person who is continually correcting or giv
ing advice.

VI. Training 0/ Teachers. (a) State the greatest values of normal

1 For the data obtained the writer wishes to express his thanks to
the large number of persons who contributed valuable individual re
ports, and also to the following, who collected masses of data: Dr. Ger
trude Edmund, Superintendent of the Training School, Lowell, Mass.;
Principal George C. Purington, Maine State Normal, Farmington, Me.;
Prof. M. V. O'Shea, University of Wisconsin, Madison, Wis.; Principal
\V. E. Wilson, Rhode Island Normal, Providence, R. I.; Prof. G. W.
A. Luckey, University of Nebraska, Lincoln, Neb.; Prof. John C.
Shaw, West Liberty Normal, West Liberty, W. Va.; Principal John G.
Thompson, State Normal, Fitchburg, Mass.; Mrs. Eliza Blaker, Indian
apolis Free Kindergarten.
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THE TEACHING INSTINCT. 193

training, its evil effects, the modifications needed, and the part of
work that students are most interested in. (b) Should attention be
centered chiefly on subject matter or the child to be taught? (c) Does
knowledge, normal training, experience, or the teaching instinct,
help most in preparation for teaching without a text-book? State
cases where teachers, like Socrates, turn any experience into a lesson.

VII. Teaching and Leadership among Animals. (a) State cases,
amount of dependence, effect if removed; (b) where animals show
evidence of teaching their young; (c) where isolatiou of young ani
mals weakens or deprives them of their natural traits; (d) animals
trained in things not common to their species; do others imitate the
trained? (e) imitation of each other, of a human being?

Besides the usual supply sent normal schools, colleges, and
other institutions, about five hundred personal letters were ad
addressed to principals, superintendents, and kindergarten
teachers, requesting a special consideration of the chief points.
More than a third have been kind enough to reply. So far 171
replies have been received from persons whose experience
ranges from 4 to 29 years. On account of their superior worth
on a subject of this nature these individual returns will be con
sidered independently of the 464 coming from normal schools
and teachers of less than 4 years of experience, and will be des
ignated as individual returns. The best manner of presenting
this material will be not as a whole, but as the different topics
on which each bears, develop.

The topics to be discussed in this connection are Teaching
and Leadership among Animals, and Teaching among Children,
with their sub-questions as given in the syllabus. Most of the
cases concerning animals are of such a common nature, espe
cially of leaders among animals, as not to deserve quoting.
They point to the common fact that nearly all animals have a
special leader on which the others so much depend that all
seem lost when such is taken away; and there is no settled ac
tivity until another in some way assumes the leadership. This
tendency of the young in a brood or litter, or groups of ani
mals, to depend upon one of their number as a leader, and the
difference in intelligence always shown, are points that Morgan
presents in a striking manner, and especially in the case of the
five puppies of the same litter.!

One hundred and twenty-six of the individual papers treat
Teaching among Children. Ninety say directly or indirectly
that teaching is confined almost exclusively to girls. The same
is evident in the works already reviewed. This point not being
mentioned in the syllabus, and the extent to which it is empha
sized by teachers of experience, make it noticeable. The ages
run somewhat near those given by Drs. Hall and Ellis for doll
play, extending from 3 to 14, being greatest between 6 and 7·

1" Habit and Instinct," p. ISS.
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194 THE TEACHING INSTINCT.

Forty-two cases are reported of children teaching before enter
ing school; 48 cases of children preferring to teach other chil
dren; 33, dolls; 29, animals.

The motives given are, of course, merely the opinion of the
observer. More than one was usually given. Desire for lead
ership, 33; superiority, 27; imitation, 19; necessity in play, 15;
desire to instruct, 24; miscellaneous, 22. The psychologist can
readily see how these motives, even if they be correct, shade
into each other, and how only by a close analysis of childish
impulses and of human action can we find the basal motive.

The 464 general returns give the following results: 269 say
it is confined mostly to girls; 147 preferred to teach other chil
dren; 90, dolls; 114, animals. Motives: leadership, 98; supe
riority, 87; imitation, 131; necessity in play, 52; miscellaneous.
96.

A few condensed typical replies will be more suggestive than
the statistical part.

(I) In the case of the boy it seemed imitation, but with the girl an
instinctive love of teaching. (2) Several girls living near each other
congregate for the purpose of playing school, and frequently continue
all day. (3) Some children like to take the lead in anything, others
have a natural tendency to teach. (4) A girl, now 8, before attending
school tried to teach her pets and dolls everything, later tried to teach
her cat and dog to read and write. Placing her dolls in a row she tells
stories to them, and explains to them on her blackboard. She is in
ventive, and learns stories for this purpose. I attribute it to her being
an only child. (5) Nearly every night I used to arrange books,which
I imagined were pupils, on chairs. I then taught, explained, and an
swered questions to my heart's content. During vacation I played
school all day, and alone; later fully decided to be a missionary, had
many day dreams about it; now a teacher. (6) Do not recall any boys
who ever had the least desire to play school or teach. (7) It is a
child's greatest pleasure to play school and make dolls, dogs, etc.,
hear lessons. Girls usually choose dolls, boys dogs. At first children
teach dolls or any objects, later they seek something that will respond
and show results. Many desire to impart their improvements. (8)
Love of leading and governing dominate children in their efforts to
teach more than all else. (9) Almost every child, especially girls,
begin to teach as soon as a doll is given them. (10) Children love to
teach and help each other. The rapid spread of certain child knowl
edge is astonishing; many expressions become old before the teacher
hears them; sometimes the lessons are of a domestic nature, again in
regard to social duties. (II) Other children are always preferred as
pup ils, dol ls and animals next. Have never known a group of boys to
play school. (12) A-is only 3, yet the mother law is implanted in
everything she does; teaches her doll everything that has impressed
her. (13) The instinct is much stronger in girls, it seems to me, than
in boys. Is it because women are the mothers and, to a large extent,
the teachers of the race? Bovs like to play school, but do not care to
be teacher; if they choose to be teacher it is rather to exercise author
ity rather than to teach. Boys, more than girls, prefer to teach ani
mals. (14) Seems to be imitation, have not noted it in children over
12; less among boys than among girls. (IS) School playing was the
chief amusement of my (laughters; the cIder played when an only
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TilE TEACHING INSTINCT. 195

child and had not been to school. (This mother's youngest daughter
writes me a long description of her doll school. Music [notes], pen
manship, arithmetic, etc., are elaborately presented to a room full of
paper dolls.) (16) (Woman, 19 years of experience). Earliest thought of
an occupation was to be a teacher. No other ambition has ever displaced
that. Learned my letters teaching them to my" school," as I called the
younger children of the neighborhood. No one else was ever teacher.
For three years and more I kept t his school; and the little wood-shed
class stands in my memory as one of the brightest spots of my child
hood. When 9, was paid my first money for teaching.

One of the points most emphasized is the prominent place
punishment has in playing school; elaborate and sometimes
severe measures are adopted. Several cases are reported where
children have employed various systems of punishment before
they had ever been in school or had seen the slightest of it in
the family. Believing that all possible opportunity for imita
tion was excluded, some have been insistent upon an explana
tion. Such cases may be due to clues caught from conver
sation, street observation, treatment of animals by older
persons, and the like, or it may lie deeper in the childish
impulses. Punishment certainly appears to be the dominant
element in playing school.

The first thought that confronts the reader is that most of
animal activities, teaching among children, and even doll play
are simply imitation. Even if this be true, its great signifi
cance is not diminished. Many expressions that serve as a
dumping ground, at first glance seem to simplify matters, but
are really only the same old wine in new bottles. Does imita
tion point neither to the future nor to the past? Out of a mul
titude of actions why should some be especially chosen for imi
tation? Surely there is an instinct to imitate, which makes
no special choice. But selective imitation is deeper and its
limits not easily determined. Suppose a child two years old
for the first time sees its mother with a new-born babe, where
upon it immediately makes for itself a doll which is cared for
in like manner. May not this be simply a stimulus which calls
forth an instinctive activity? Instincts that develop in response
to a needed stimulus and the activity that is purely the prod
uct of the instinct to imitate, are not easy to separate in all
cases. The elaboration of doll play I playing school, and the
like, show unmistakable evidence of pure imitation, but the
universality and dominance of such activities, the different in
terests manifested by the sexes, etc., may spring from a deeper
and more fundamental impulse. ' 'The impulse to play in
special ways," says James, "is certainly instinctive." 1

Anthropological. To return to the parental and more an
thropological part of the subject, we note first Spencer's adrni-

1 "Principles of Psychology," Vol. II, p. 427.
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THE TEACHING INSTINCT.

rable section on the evolution of the teacher. 1 Among primitive
peoples the priest became the teacher; partly on account of
his having more time for imparting information and enforcing
discipline, but a deeper reason is because all peoples believed
in ghosts and gods who are influencing men's lives for good or
evil, and information concerning the ways to secure their good
will is knowledge of highest value.

In some tribes the medicine man instructs the children in
the songs and traditions of the people, and in other cases has
charge of all the boys for a while at puberty. In Abyssinia
and Madagascar the teaching function is shared by the non
priestly class. In India the education consisted in learning
the Vedas, and in the earliest periods such instruction was
under the priests. Later, individual teachers established them
selves and collected about them students from different parts of
the country, and the boldest speculations proceeded from these
seats of sanctity and learning in the forest. The normal gene
sis of the teacher was interfered with in Greece and Rome. In
northern Europe the identity of priest and teacher, and their
eventual separation, are seen in both pre-Christian and early
Christian days. " This was true in England, but the seculari
zation slowly went on in sundry ways." The endowment of
schools by laymen, the introduction of non-religious subjects,
increase of minor teaching institutions, and the like have been
operative, but even now the differentiation is incomplete; and
Mr. Spencer thinks that at present there is a struggle to reac
quire that clerical control. "Primarily instruction, whether
given to lay or clerical youth, concerned itself either directly
or indirectly with religious propitiation."

While this account doubtless gives us the main points in the
evolution of the special teacher, it is drawing a line by giving
teaching a special application. As Mr. Spencer observes, the
youth gathered much that could properly be called knowledge
which" served him for guidance in ordinary life;" but his in
struction was not always confined to this. Much less did it
denote the absence of any impulse to teach. Parents would
most gladly have imparted this knowledge so essential had
they possessed it. The priest possessed this needed informa
tion, and thus became their teacher in this special sense. In
like manner did the philosopher become a teacher. So, certain
classes to-day are sought as teachers possessing knowledge be
yond the ordinary instruction.

Perhaps aside from the directly useful knowledge for guid
ance, the father and grandfather related to the children their
past history and that of their ancestors, including the tradi-

1 "Principles of Sociology", Vol. III, pp. 274-285.

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

ew
 H

am
ps

hi
re

] 
at

 0
9:

12
 0

8 
Fe

br
ua

ry
 2

01
5 



THE TEACHING INSTINCT. 197

tions of the people. The mother performed her extra function
as teacher by the use of songs and stories.' It has been said
that the first empire was a woman and her children. "The story
of civilization," says Zmigrodski, " is the story of the mother."
We are told that in the early ages poetry owed much of its de
velopment and beauty to woman. "To the mother beside the
cradle where lies her tender offspring, song is as natural as
speech to man." 2 Ploss gives a world-wide collection of lulla
bies; and folk-poetry is full of tender melodies imagined and
composed by mothers. 8 Dirges and funeral laments are in
every land products of the mother heart.

Among the early Hindoos, Greeks, and Romans, the house
father was priest and judge of his own clan." According to
Max Miiller, tracing religion back to the family, the father is
ipso facto the priest. When families increased into clans
and clans into tribes, the necessity of delegating certain duties
to some heads of families arose. fi Abundance of such evidence
is found in Africa, Asia, and America. Even the priest as first
teacher, of whom Mr. Spencer speaks, has everywhere been
considered as a "father" in a large and specialized sense.

To the mother as teacher and instructor has been left in a
great part the original instruction in agriculture, domestication
of animals, spinning, weaving, housekeeping, social arts, reli
gion, and language. 6 The function of the mother as priestess
has been exercised age after age and among different peoples.
••Scarcely has the infant mind begun to think," says Mason,
" ere this perpetual priestess lights the fires of reverence and
keeps them ever burning." When mothers have been excluded
from public and secret ceremonials, the sacred observances have
been kept up in her household. 7

According to Mr. Riggs, among the Dakota Indians the
grandfather and the grandmother are often the principal
teachers. The boys learn the art of winning a livelihood, are
told tales of war and past exploits, learn to sing love and war
songs. In America the education of girls among savages has
varied from that picked up by the mother's side to the exten
sive system of instruction in ancient Mexico where there were
what might be called seminaries for girls. The woman has
been par excellence the teacher of language, as indeed she is

1 In anthropology I must trust largely to Dr. Chamberlain's valua
ble work on "The Child in Folk-Thought," and to what could be ob
tained from references given therein.

2 Chamberlain: "The Child in Folk-Thought," p. 20.

aploss: "Das Kind in Brauch und Sitte der Volker."
4Comme: "The Village Community," p. 104.
fi Max MUller: "Natural Religion," p. 183.
6 Mason: "Woman's Share in Primitive Culture."
7 Chamberlain: "The Child in Folk-Thought," p. 194.
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198 THE TEACHING INSTINCT.

to-day, if we omit the dry grammatical analysis. Geographical
knowledge is generally embodied in songs in a kind of kinder
garten pedagogy. 1

Clark gives information of tribes having regular story-tellers
who devote much time to learning the myths and stories of the
people. Mothers often send for them to entertain the children. 2

Knortz tells of gifted men or story-tellers among the Chippe
way Indians, who entertained many by their tales and legends.
So, among many tribes, mythic legends, related by poets and
others, produced much mental enjoyment, though accepted as
mythical. It is the custom in some of the tribes of California
for the men to dress like women, and (( to devote themselves to
the instruction of the young by the narration of legends and
moral tales." Some have shut themselves up for a month with
brief intermissions, spending the time in rehearsing the tribal
history in songs to all who chose to listen. A similar practice is
found among the Miwok Indians. The Pueblo Indian children
receive all their education in morals and duties by means of fairy
tales and stories told by old men in a sort of blank verse.

In India, Egypt, Greece and Rome, private tutoring and
other forms of instruction were early developed. In India pri
vate teachers very early became powerful, and were held in
high esteem. Even as early as rooo B. C. there were special
teachers not under the priesthood. Although instruction was
principally in sacred things, nevertheless the chief character
istic of education among the Hebrew people was essentially
domestic. It was a father's religious duty to instruct his chil
dren, especially in the nation's history and great events. Even
to-day it is doubtful if any other parents devote so much time
to domestic teaching. In the Talmud we find that they mis
trusted teachers who were not at the same time heads of fami
lies. 8

The education of the Middle Ages is supposed to have been
exclusively in the hands of the church and directed by the
monks. Leach considers this very questionable. He says:
" The common belief and oft-repeated assertion that all the
education in the Middle Ages was done by the monks is quite
wrong.' ,. The function of teacher and instruction of the young
seem to have been shared by several classes, besides priest
and parent, and quite independent of the profession, being
taken up in many instances by artisans in connection with their
occupations.

From the anthropological side Spencer's limitation of teach-

IChamberiain: "The Child in Folk-Thought." pp. 198--204.
2 Clark: "Indian Sign-Language," p. 109.
8 Compayre: "History of Education," p. 9.
4 Leach: ., English Schools at the Reformation," p. 21.
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THE TEACHING INSTINCT.

ing is too narrow; and according to Leach and others, histori
cally it is not the whole truth. To ignore the immense role
played in teaching by father and mother, grandfather and
grandmother, and all the teaching of folk-lore, myth and song,
and to restrict teaching to the special knowledge imparted by
the priest, viewing primitive life in comparison with present
civilization, is as if all the present teaching for" guidance in
ordinary life" was overlooked, and teaching as a profession
limited to the specialist in several lines. It is to be regretted
that we cannot trace out even down to our modern civilization
this interesting but unwritten history of parental teaching. It
has molded and still molds our civilization. We have a history
of rules and formulas relating to what may well be called the
accessory in education, but the history of the fundamental
remains unwritten. Just how parents strike the fundamental
springs of the emotions, temper and intellect, which fix life, is
the basal problem for child study, and contains the secret of
true teaching power. In the absence of any worthy history or
observation on the parental teacher, we must seek light from
the lives of the representative teachers of the world.

II. HISTORICAL.

A careful biographical survey of the lives of the great teachers
has been made with two objects in view. The first was to ascer
tain as near as possible the leading motive or motives that
dominated their life and teaching; and secondly, the impossible
task of finding in how far their methods and principles were
original. All that seems evident on the last point is that depth
of soul and earnestness of purpose gave to these minds a fer
tilityall their own. It is impossible, also of minor consequence,
to determine what is original and what is not.

On the point of motives to action the summary must be brief,
only the fundamental points can be given, and the number re
viewed must be limited. The motives prompting to action,
the secret of their influence as leaders and teachers, and the
fitness of their method to the human soul, are points to ever
keep in mind. We can do no better than to begin with that
neglected, but in many ways great teacher, Buddha. The
idea that his life is fiction may be dismissed at once. Davids'
says that it is not hard to separate the true from the untrue.
Little is known of his early life. After about ten years of mar
ried life his wife bore a son. Hearing of this, he said "this is
a new and strong tie I will have to break;" and declaring that
he would see his wife and son no more until he was able to be
not only a father, but a teacher and savior, he departed to de-

1 Davids; "Buddhism; Life and Teachings of Guatama."
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200 THE TEACHING INSTINCT.

vote himself to philosophy and religion. This story belongs to
the oldest forms of belief in Buddha. After seven years of
study and self-denial he began his mission. He found his
place" in the power over the human heart of inward culture
and love to others." He taught all alike, high and low, rich
and poor. Such powerful self-denial and self-control have
always excited the admiration and wonder of weaker men. He
was not simply a religious enthusiast as our writers on educa
tion who mention him at all, dismiss him. He was a true peda
gogue. His large number of similes and parables, although
not so striking as those of Jesus, show teaching ability and fer
tility of intellect. He was not only a teacher but an organizer.
The chief difference between him and other teachers of his age
lay in his deep earnestness and broad philanthropy.

One can hardly examine his classification of material proper
ties, abstract ideas, corresponding to the six classes of sensa
tions; his classification of the fifty-two tendencies or potentiali
ties; his distinction of subjective and objective basis, without
feeling that he was in no small degree a psychologist. Buddha
broke the iron system of castes and became a teacher of his
race. His self-surrender, his love and pity for humanity were
the fountain springs of his life. These led him to go forth and
teach all men, and for forty-five years he fulfilled this mission
in the valley of the Ganges. He sent out his disciples who
met yearly. His earnestness of purpose gave an impetus to his
intellect which was fully comparable to his broad philanthropy.
" As even at the risk of her own life a mother watches over her
only child, so let us,» said Buddha, "exert good will towards
all beings." 1

Confucius is another character whose brief mention as a ped
agogue is not justifiable. Doubtless the foreignness and appar
ent strangeness of the supposed religion of these teachers
somewhat account for this indifference to their contributions.
Confucius's early love of learning and philosophic disposition
are dwelt upon by old Chinese writers. At nineteen he mar
ried, but four years later divorced his wife in order that he
might the more fully devote himself to his studies and public
duties. During the three years he mourned for his mother, he
devoted himself to the study of the philosophic basis of morals.
"His system of education was superior to that of the He
brews or any of the Western Nations at that time." 2 His
works abound in pedagogical suggestions of the widest signifi
cance: on punishment, on the modern cry of individual differ
ence, on " follow nature," "form without knowledge," "har-

1 Swarny : "Metta Snlta," p. 39.
2 Legge' "Chinese Classics."
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THE TEACHING INSTINCT. 201

monious development," etc. Let us glance at a few of the
maxims taken from Dr. Legge's translation.

" If a man keeps cherishing his old knowledge, so as to be
continually acquiring new, he may be a teacher of others."
" Learning without thought is time lost, thought without learn
ing is perilous." "Be true to the principles of our nature."
(Follow nature.) "When the accomplishments and solid qual
ities. are equally balanced, we have a man of complete virtue."
(Harmonious development.) "Lead out anyone." "What
truly is within will be manifested without." "Learn to live
before you talk about death." When we catch the full mean
ing of these phrases we cannot help but be astonished at how
modern they sound; yet, so far as we know, they are all the
product of a single mind, entirely devoted to the service of his
people. He says of himself: "From the man bringing his
bundle of dried fish for my teaching upwards I have never re
fused instruction to anyone. ,,1 In his teaching he thoroughly
recognized individual differences, and so adapted his instruc
tion. His aim was to fit men for the conduct of this life. The
extreme formalism into which education later fell must not be
charged to Confucius. " We look and do not see, hear and do
not understand," said he. His four aptitudes of potentiality
for love, religion, society, and knowledge might well be applied
to modern discussions of human instincts. The key-note of
his life was love. Persecuted severely, yet he never lost sight
of the word" Jin " or humanity. 2 The deep real nature of
man is unselfish. Truth and love are over-wrapped by impure
and selfish motives. "Truth is human nature and man is
love." " Filial piety and fraternal submission-are they not
the root of all benevolent action?" "Can there be loyalty that
does not lead to the instruction of its object?" Such are the
deep springs that moved the sympathetic and intellectual life
of this truly great teacher and gave him power over men.

The life of Socrates is such that we can never think of him
except as a teacher. Born in poverty he passed his life in con
tented poverty. He was self-sacrificing, yet independent in
character. His originality in both subject and method, his
power in piercing and stirring the germ of thought in others,
are qualities rarely, if ever, equalled in any other human being.
All the middle and latter part of his life was devoted exclu
sively to the self-imposed task of teaching. He not only
excluded all other business, both public and private, but
neglected all means of securing a fortune, and even the

1 Legge: "Chinese Classics," p. 37.
2" History and Spirit of Chinese Ethics," Inter. Jour. oJ Ethies,

Vol. VIII, PP' 86-100.
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202 THE TEACHI?\'G INSTINCT.

necessaries of life-without which he often lived without com
plaining. He was seen early and late in the market-place,
questioning young and old, rich and poor. Never has there
been another who devoted a long life to teaching so indiscrimi
nately, receiving and asking nothing. His supernatural mis
sion would not allow him to rest or employ himself any other
way. Without such a feeling his conversation would doubt
less have taken the common and ordinary turn. If he ex
amined others, he also examined himself. Grote does not
think that his philosophic nature ever prompted him to that
systematic and even abstrusive cross-examination.

From his youth he was accustomed to obey a voice of warn
ing or restraint from doing things, which some have called the
genius of Socrates. He called it a divine sign, and obeyed it
implicitly, still he never looked upon it as anything great. or
as entitling him to particular distinction. It appeared on small
as well as on great occasions. It never allowed him to enter
public life. l His trial and death are among the most heroic
things in history. Self-possession, self-sacrifice, sympathy for
humanity, the extreme devotion to his life work, his fertility of
mind. his power to pierce deep the souls of men, are objects of
admiration. wonder and reverence. Once dreaming of a future
life. he said he hoped to contiuue in the Elysian Fields interro
gating the shades of the mighty dead." Socrates's original
method has preserved his name, and indeed, as usually set
forth, tha t is all.

Whatever view the world may take of Jesus as an historic
character, his power as a teacher and leader of men will for
ever be an object of admiration and of inspiration to the true
teacher who seeks to influence and uplift the race. We should
awake to the fact that education is not a question of merely how
much can be presented to the mind, but rather how can sug
gestions and knowledge needful for life be made to take root
in the human soul. No one can deny that the sayings and
parables of Jesus would sink deep into the hearts of men even
were there no traditional history.

Seeley, in his" Ecce Homo," declares that J eSL1S formed a
single plan to the execution of which his whole life was de
voted. This plan was to kindle an enthusiasm of humanity
which remained in a dormant state, being crusted over by a
false maxim that all men are devoted to selfishness. Com
mands had been negative, but Jesus made them positive. The
kingdom he founded was a true brotherhood based on devotion
and self-sacrifice. Humanity is the chief characteristic and

1 Grote: "Historv of Greece."
2 Compayre: "History of Pedagogy," p. 22.
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THE TEACHI~G INSTINCT. 2°3

single tie uniting and sustaining this everlasting state; and the
inspiration is the life of the founder. In the temptation which
Christ endured he forever put selfishness aside. His power in
miracles made manifest that by his own resolution he had de
liberately disarmed himself. It was his transcendent power
and unspeakable condescension that drew all men unto him.
In preference to philosophy he chose a "Living Example."
For Seeley Enthusiasm of Humanity is Love for Race, for the
ideal of man in each individual, for the man in every man. A
man loves himself only in the ideal. Christ placed the love of
man as man first in the list of virtues, and showed that a man
must be drawn out of himself in order to be himself.

Matthew Arnold has given an excellent analysis of the power
of Jesus as a teacher and leader. 1 The method of Jesus is best
expressed by self-renouncement, ,. Whoever will come after
me let him renounce himself." The secret is expressed by
mildness or sweet reasonableness. ., Learn of me for I am
meek and lowly in heart." Self-examination, self-renunciation,
and mildness were the great means which Jesus employed.
The extreme simplicity of the matter requires only" the art
less, unschooled perception of a child as the right organ for
apprehending it.,'2 More inwardness, more feeling was needed.
It was necessary to plough up and quicken the feelings. To
describe the work of Jesus by a short expression •• which gives
the clearest view of it, we shall describe it thus:-that he
came to restore the intuition. He came, it is true, to save and
to give eternal life, but the way in which he did this was by
restoring the intuitz'on."8 He found Israel with no real hold
upon anything. Self-renouncement and mildness make for
man's happiness, yet there is a far deeper principle which
keeps no consciousness of happiness as a ground of action. 4

Jesus did not tell his disciples to follow either his method or
his secret, but II follow me." It was only by fixing their
mind and heart on him that they learned to use the method
and secret; and by •• feeding on him," they grew in power and
influence.

His teachings embody at least two of the greatest pedagogical
principles. The first is the method of indirect suggestion by
which an idea is made to cling to the soul. A thing is felt to
burn within without the individual knowing it was in any wise
intended to stir his soul. The second is the concreteness and
apt selection of his illustrations. We find him dealing in gen
eralities only at the proper time, and never mistaking the char
acter of those to be instructed.

1" Literature and Dogma."
2 Ibid., p, 90.
I Ibid. , p. 172. 4 Ibtd., p. 92.

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

ew
 H

am
ps

hi
re

] 
at

 0
9:

12
 0

8 
Fe

br
ua

ry
 2

01
5 



204 THE TEACHING INSTINCT.

Comenius's greatness was certainly due to his ardent and
exalted humanity. Early left an orphan, he became a charge
upon the community, but a man made heroic by life-long sor
row. The needs of the people filled his life with an overflow
ing zeal for the improvement of education. So comprehensive
was his scheme that every house was to become a school.
" Never was there a great man more modest," says Munroe.
" Duty and not love of authority forced him to publication." 1

Although a wanderer on the face of the earth, yet he was the
most influential teacher of the seventeenth century. After los
ing his books, manuscripts, wife and children, persecuted for
six years, he wandered and concealed himself, still pursuing
his course with singleness of purpose. "What the Lord has
given me," says he, "I send forth for the common good."
The care of children belongs properly to parents, but they need
the help of the specialist. He advocated parental responsibility
in education, universal education, co-education, and complete,
rounded education. 2 With him the ideas of his predecessors
were quickened by his universal philanthropic spirit. In his
character we see that same self-renunciation, intense earnest
ness and devotion to service, which we everywhere meet as
basal principles.

The life of Rousseau presents one of the most insoluhle
problems in history. III some respects it appears as if his life
were composed of two personalities ever present. During the
years of his great productions, Munroe aptly says that he rose
into a kind of" divine ecstasy," yet his weaker nature often
mastered him. " When he wrote his four great works it was
not the usual Rousseau that spoke," says he, "but some far
higher voice using him as an emotional mouth-piece.' ,3 Though
he cannot be classed as a teacher proper, still he did an im
mense work for humanity. This motherless chile!, all embodi
ment of emotions, with defective training, an outcast, a mere
tramp lodging in garrets at a sou, and complaining that bread
was too dear, what might he not have been? Though he may
not have always been sincere, though, for reasons not alto
gether clear, he cared not for his own children, though he
taught not by word of mouth, yet who can doubt that in this
complex being genuine love for children and humanity did not
play the ruling part which moved France, and pointed out the
path education and progress has in the main followed ever
since, and which more than all others gives val ue to his works?
When he exclaims: "Love childhood, encourage its sports,

1 Munroe: "The Ed u catio ual Ideal," p. 7I.
2 Ibid., p. 80.
8" The Educatio na l Ideal," p. ISS.
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THE TEACHING INSTINCT. 2°5

its pleasures, its lovable instincts," and" 0 men, be humane!
it is your highest duty; be humane to all conditions of men, to
every age, to everything not alien to mankind," 1 it is hard to
believe that such does not spring from a soul much akin to the
great souls already considered. If he borrowed from other
writers, he was surely not without inspiration of his own. His
great work is more a product of inspiration than of induction.
Authors differ widely in their judgment of this strange and ex
traordiuary genius, and psychology must make considerable
advance in the stndy of human natnre before harmony can be
expected. He certainly possessed the power of piercing the
hearts of men so as to make disciples. He filled a generation
of men and women with a firm resolve that they would rather
die than live in a world where civilization is only mockery. 2 If
his life had any aim, the uppermost was that of service to
future humanity.

Passing to Pestalozzi we find one about whom there is no
dispute concerning the motive that dominated his life and was
the secret of his success. That this power was the love of chil
dren, love for humanity, there can be no doubt. For sixty
years the single purpose of his life was to relieve the wretched
ness of his poor countrymen. His labors and sufferings are
pathetic in the highest degree. His ardent self-sacrifice is so
common to all that it need not be dwelt upon here, but the
direction he gave it demands special attention. Parents are
called upon to care for and sacrifice their lives for their chil
dren, and this he enforced by an example such as the world
has rarely seen. He put into his work a soul willing to be de
spised, to suffer, even to die for poor and destitute children. If
we get a glimpse of any thing that might be called a teaching
instinct we must never lose sight of the fertility of intellect that
accompanied this single, self-sacrificing aim of life. He uttered
sounds, knowing not why, had his children imitate, but
neither he nor they understood the nature of his teaching. It
was the result of a simple psychological idea revealed to his
inner consciousness, but which he was far from understanding.
He sounded the very key-note in education when he fell back
upon Love and sympathy. Munroe says this is the Pestalozzian
•. system." To kindle this one essential thing in human life
love, he presented his life a sacrifice to the orphaned and out
cast. He once said that for thirty years he had wanted the
necessities of life." If his system ran to seed in formalism, and
has been disfigured by imitators, the inner essence to make
fatherhood and motherhood the active center in education is a

'Payne: "Science of Ectucation," p. 235.
"Morley: "Rousseau," Vol. 1. p , 7.
;;" The Ed ueat ioual Ideal," p. 183.
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206 THE TEACHING INSTINCT.

vital principle-now the best aim and probable result of child
study. Leonard and Gertrude teaches us that" true training
of childhood radiates from motherhood, and should find its
center, no matter how widely it may be extended, in parental
responsibility. ,,1 He considered parental love the only sure
foundation of education, and for him maternal love is the great
est power in education. The mother only needs a " thinking
love."

Kriisi, his assistant, says: "He possessed something in
finitely beyond that which any course of instruction, no matter
how good, can give. He understood what is hidden from most
teachers-the human mind, the human heart. and the means
of quickening and ennobling it." 2 He went ahead without
knowing whither save with a steady ethical aim. "His ex
traordinary teaching instinct," says Compayre, "was never
satisfied." For forty years he read but little, and unfortu
nately intentionally remained ignorant of education outside of
his own system. The element of power in this man is nearness
through sympathy.

Froebel's intense love of children was accompanied by a peda
gogical and maternal intuition perhaps penetrating deeper into
the soul of the child than any other human being has ever
seen. He saw that the impulse to foster life is the very core
of human existence, that when once conceived it quickens
every activity of life, and gives unity to feeling, thought and
action; that to obey this impulse is the secret of true life; that
from its violation arise sham, hollow form, and the various
miseries of man. "What," he asks of the motber, "means
the fervent glow which both warms and illuminates your soul
as you sit gazing upon the dear child lying so peacefully in
your arms?" "What clothes with dignity and grace every
simple service ?" With a deep teaching instinct he was well
able to answer. "If not with the intellect, yet with tbe premo
nition of tbe heart," she surveys the child's life in its unity;
and instinctively anticipates the seeds she sows, The mother
instinct does not stop with satisfying and developing bodily
conditions, but it looks towards a stirring of the impulse of the
child's soul. The child must feel the love which inspires all
you do. The greatest joy of a womau's life is to feel herself
one with her child.

One of the most important movements made in education
was instituted by a somewhat strange character-Basedow.
The sternness of his father drove him from home. Attaching
himself to a stranger. it was soon discovered that he was a child

1 Ibid., p. 182.

2Compayre: "IIistoire de la Pedagogie," p. 37I.
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THE TEACHING INSTIl'CT. 207

of unusual ability. At school he was found tutoring other
boys, and after bis university course he became tutor in a
family where his pedagogical instinct manifested itself in de
vising methods of teaching. Later he was found successfully
begging money from kings and princes for the publication of
bis works.' The founding of his Philanthropin marks an im
portant step; he declared his aim to be to form men whose lives
should be consecrated to public good. This great enterprise
attracted much attention; even Kant became enthusiastic over
it. Although it failed in the end, its influence radiated and
still lives. Basedow surely had love for children and devotion
to humanity. "He never went to bed," said Goethe, "but
dictated without cessation. Occasionally he cast himself on
the couch and slumbered." His last words were: "I wish
my body to be dissected for the good of my fellow creatures.Y''

Fellenbarg, once a laborer with Pestalozzi, a man who might
have ranked high in the political world, gave forty-five years
of his life to the cause of education. Into his school he put all
of his immense fortune, and children of all ages and ranks were
received. His wife and nine children assisted him. His life,
his property, his family, all were given to the benefit of
humanity. At first ridiculed, later he attracted the attention
of all countries; princes and others visited him, returned and
founded similar institutions. 8 He was endowed with great
pedagogical insight.

Lancaster, who took up the philanthropic movement inau
gurated by Bell, first instructed a few poor children under his
father's roof, charging nothing, but accepting small fees where
parents were willing to pay. Soon one thousand children were
assembled at Borough Roads. Although his scheme finally
fell into disrepute, and his methods are open to criticism, he
possessed originality, added some good things, and above all
had the power of inspiring young teachers with a fondness for
their work.

Francke, the real founder of a wonderful series of educational
and benevolent institutions in Germany, first opened a school
for poor children in his own house. Later the school enlarged
and gifts came in from many quarters; the few orphan children
were provided for by Francke himself. At his death his schools
included over 2,200 pupils. He became the forerunner of the
Teachers' Seminaries. 4

We must not pass in silence" England's greatest Scboolmas
ter," Thomas Arnold. Although fitted for the church, he

1 Williams: "History of Modern Education," p. 289.
2Quick: "Essays on Educational Reformers," p. 162.
8 Century Encyclopedia.
4 Williams: "History of Modern Education," pp. 233-235.
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208 THE TEACHING INSTINCT.

liked teaching better. He says he was always fond of the so
ciety of the young, always anxious to be with his pupils. His
power was found in the intense earnestness he gave to life .
•. It was not his genius, or learning, or eloquence which stirred
within them; it was his sympathetic thrill caught from a spirit
that was earnestly at work in the world." 1 Few men have
ever possessed such clear conception of life as service. Work
he considered the appointed calling of man for which his powers
were given, and the condition under which his nature is or
dained to develop. He advised a friend entering teaching to
enter it heartfly as his life work, then he would not always be
in danger of grudging every hour given to it. Conscious of
the greatness of his work, for fourteen years he felt and cared
for the children at Rugby as only a mother could for her chil
dren. The power that emanated from this institution was
clearly felt by the whole nation. For acuteness of intellect
without genuine goodness of heart he had little admiration. He
was quick to discover any special gift in pupils or teachers,
and gave opportunity for the improvement of the same. His
power lay not in methods, but in the man, in his intense
devotion to a life of service in the interest of coming genera
tions.

The life of Mark Hopkins, one of America's greatest teachers,
reveals to us a soul operating under a strong impulse for higher
life. Before entering college he taught in Richmond, where he
displayed the same power in instructing and attaching pupils
to him that later distinguished him as a venerable teacher and
college president; and, at this early date, his power rested on
the same impulse to despise meanness and pursue lofty ideals.
From a paper .addressed to Tutor Hopkins, signed by the
Junior class, we learn how highly his first year of service in
college was appreciated. All who mention him as a Sunday
school teacher represent him as almost ideal. Everywhere he
demonstrated his ability to awaken interest and kindle intel
lectual life.

Mr. Canning, one of his pupils, says that no opinion of his
army of pupils, oral or written, can adequately portray the
actual man, the living instructor, in his recitation room. So
apt in illustration, so tactful in reading his pupils, so original
and independent, he awakened interest in the sluggish, and at
tention in the thoughtless-he made men think. In govern
ment his influence was eminently one of affection rather than
authority." His intense interest in young men, his lofty ideas
of character and true worth, his marvellous influence over

1 Bolton. Sarah K "Famous Leaders among Men."
2 Carter: "Mark Hopk ills," pp. 32-35.
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THE TEACHING INSTINCT. 2°9

students, and his ardent desire to help some one, are qualities
that place him as a schoolmaster beside Arnold, and again
these stand before us as the elements in a great teacher.

It would be interesting to take into account Sturm, whose
success multiplied until his schools reached the thousands;
Trotzendorf, who so earnestly devoted himself to his duties as
to never marry; Madame de St. Cyran, whose love and atti
tude towards children has few equals, and from whom sprang
the education of the Jansenists; Madame Necker, who clearly
saw that genuine sympathy is what quickens the mind of both
teacher and child; Madame Guizot, who saw that none of the
theories and methods are equal the force of the gentle mother
care, that education cannot attain its highest development
without parental teachers; Mr. Mann, whose contributions to
education are inseparable from his self-sacrificing life devoted
to the good of humanity, and who, abandoning the high posi
tions of state, became an inspiring teacher in the wilderness.
Many other teachers and great missionaries impress the same
truths, and deserve a like consideration.

After a careful examination of the life and works of all those
entitled to any noteworthy position as teachers, promoters, and
originators in education, save a few mixed characters and ex
ceptions, it may be said with some degree of certainty that the
main source of activity and secret of success have been the idea
of service to the race. This burning desire has fertilized and
quickened the mind of both teachers and those coming in con
tact with them. The animating influence of altruism, the part
that feeling plays in the originality of the intellect, the fuller
meaning of the idea of service to the race-are questions of fun
damental importance to wbich we must return later.

Philosophers have not been content to philosophize only.
Not only is it impossible to draw any sharp line between phi
losophy and education,' but also between the philosopher and
the educator, between teaching and philosophizing. On exam
ining the world of philosophers we find that nearly all of them
have been teachers eve~ iu a specific sense. In many cases,
especially among the Hindoos and early Greeks, it was consid
ered disgraceful to ask pay for teaching. Perhaps many theories
and much teaching originated solely from a spirit of rivalry or
personal ambition which had little regard for true progress in
comparison with selfish ends; but no one could think of calling
this the dominant motive in philosophy.

Taken in a general sense it appears that anything like a
complete human life includes three periods. At first there is a
spontaneous unfolding of the more general impulses and in
stincts. Later, in most souls there is awakened by comparison
either with the great historic souls, or with an ideal, a sense of
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210 THE TEACHING INSTINCT.

incompleteness, either instinctively or otherwise implanted.
This genuine sense of soul incompleteness must be distin
guished from that society paint which weak souls and educa
tion so often assume as genuine development of individual per
sonality. In coming in contact with such the artificial sel f is
seen in every look, act, and thought. This genuine sense of
incompleteness mayor may not lead to a harmony with and
sanction of existing principles of society, but such is not a domi
nant motive in consciousness. A soul under this intense sense
of incompleteness cannot remain inactive without seeking anni
hilation, as is seen in many cases of suicide. When accom
panied by a desire to render service, which, if not always
present, is the chief motive power, the soul can in nowise feel
its completeness without endeavoring to lift others. Hence the
voluntary effort to make disciples among philosophers and
teaching among Christian peoples. The individual unfolds,
supplements and sacrifices his life to the race. In the returns
there is a general agreement that knowledge means nothing to
them unless they can share it with others.

III. TEACHING INSTINCT AS VIEWED BY TEACHERS.

Consideration of Returns. Topic II on Leadership, desire to
learn, to teach, etc., and Topic IlIon Concealment or Limita
tion of Knowledge were answered by 105 individual teachers of
experience. Some points of interest may be culled from these
somewhat voluminous replies. Fifty-one say they have had
a passion from childhood to teach; 4 never wanted to teach and
still do not; in 17 the desire originated about 23; with 24, after
being forced to teach, their love for children and passion to
teach grew rapidly. Aside from personal interest, 22 think
there is an instinct to conceal a good thing, while 64 think the
impulse is always to communicate.

In the general returns 45 have had a passion from childhood
to teach; 8 have been driven to it by circumstances; with 28
the desire originated early in life, under a variety of stimuli;
with 37 the love for children and passion to teach was awak
ened after entering the normal school or the profession; 43 have
never taught and never want to.

A few condensed quotations from the individual returns may
be of interest:

(I) The true leader must be distinguished from the" bORSy indi
vidual." (2) D. and F. always loved and demanded leadership. (3)
Had never intended to teach, became anxious to teach after substi
tuting a month. (4) (Teacher, 22 years of experience.) Always wanted
to be a teacher, thought it noble to tell young people how to do
things. (5) When ten, caught sight of a kindergarten in Nebraska;
it left a lasting impression, and as I grew up my sole desire was to
teach. (6) Have always wanted to teach, never felt more genuine
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THE TEACHING INSTINCT. 2II

pleasure than when teaching my first school. (7) At 12 I made up
my mind to be a teacher, do not know what influenced me. (8) My
desire to teach originated in the high school and grew stronger in
college. Seeing the good that some have accomplished inspired me.
(9) From 11child I had a strong desire to teach, kept that in mind in
all my study. (10) Wanted to be a missionary, took up teaching to
earn money for that purpose, but liked it so well have remained. (II)
Was forced to teach, always hated the school room, but forget this
completely when in the presence of children. (12) (Male.) While in
the high school decided that I should never teach, later began the work
and became enthnsiastic. (13) Was compelled to hear my sisters re
cite three months, became interested, and of my own will decided to
teach. (14) Am compelled to teach for a living, never liked it, yet
think I have succeeded. (IS) A., B. and C. always wished to be
teachers : D. was indifferent; E. did not care for public life. Yet all
are bright progressive teachers. (16) (Female, 19 years of experience.)
Earliest thought of an occupation was to be a teacher. No other am
bition has ever displaced that. Learned my letters teaching them.
When nine, I was paid my first money for teaching. (17) There is an
instinct to show or display knowledge under conditions to excite envy
or admiration in others.

The discussion of what should not be taught will form good
material for special treatment in another article. It is rather
strange that teachers do not seem to conceive that there is a
pedagogical instinct which leads to a concealment of knowl
edge as a means of protection against the pollution of the mind
by corrupt and foreign ideas. In the animal world this instinct
takes in the main the form of physical protection against in
juries; in man it is fully as strong, but directed mainly to the
protection of mind and soul. Life has suffered from certain
ideas as well as from an unfit environment. In man, at least,
there are internal as well as external enemies, and to protect
offspring- against these internal foes is no small part of the ped
agogic instinct.

On points bearing directly on Teachinl{ Instinct and Incentives
to Teach, the 171 indiuidual returns, coming from teachers,
principals, and superintendents, whose experience ranges from
4 to 29 years, will be considered first. Believe in a Teaching
Instinct, males, 54; females, 102; sex not designated, 12. Best
mark of such answered by 123, usually in such terms as sym
pathy, love for children, desire to help mankind, love for the
work, magnetism and power to inspire; self-control, will power
and sympathy; patience, kindness and tact; power to interest
and to impart; intense earnestness; power and presentation;
love for humanity. Sympathy, love for the work, for children,
for humanity, are the most frequent expressions.

Best Marks of Teaching Instinct: (I) Firmness of will. Strong
love of games. Sensitiveness to the absurd and ridiculous. Great
good-nature. (2) Their ability to hold the sympathy of their pupils,
to master the subject in haud, and to make it interesting. (3) Stroug
personality, marked individuality, tact, and a loving unselfish spirit.
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212 THl<: TEACHING INSTINCT.

(4) Common sense, simplicity, personal ma~netism, benevolence
presupposing hroad and deep culture, and a ngid analysis and mas
teryof the subject to be taught. (5) Teaching from a love of the
work, ability to sustain enthusiasm for the work after years of con
finement to it. (6) Kind, loving disposition, very sympathetic, power
to discipline. (7) Power to interest; skill in explaining; an under
standing of children, sympathy. (8) Sympathetic co-operation from
pupils. (9) Sympathy, patience, kindness with firmness, wise in de
cision, inexplainable power to govern and inspire. (ro ) Talent for
presenting knowledge, tact, pleasing in manner, love for children,
and strong will. (11) Sympathy, firmness, enthusiasm-all born of
genuine love for the work and those taught. (12) Such persons have
patience, perseverance, love for children, goodness of heart. (13) He
must understand human nature, have a love for children and a desire
to work with them. (14) Tact, energy, interest; love and sympathy
for the young. (IS) Best marks of such teachers are love for chil
dren and understanding of human nature, a desire to help. (16) They
are full of animation, understand human nature, love the work. (17)
Such persons have the ability to see the needs of other minds, and are
possessed hy a strong desire to be useful.

Replies are more confused and less definite on this topic than
almost any other part, but this is in harmony with the results
obtained by personal inquiry. It is a rather well-grounded be
lief without a definite conviction of the grounds on which it
rests. The purely acquired qualities are not separated in many
cases; but in general such are named last in the returns. But
these results should not be so surprising to one who has ever
noted the great difference in the power of teachers and then at
tempted to formulate the ground of difference. The analysis is
difficult, and little thought has been devoted to such an im
portant study.

Can it be improved? Yes, 126; no, 8. How far can normal
training talee its place? Answered by 86, almost unanimous in
saying that nothing can take its place, but normal training,
if if the right kind, will help nourish it and develop it to various
degrees. Eight think normal training no good whatever.

One hundred and fourteen say that such teachers are influ
enced by books, lectures, etc., 106, that they devise their own
methods nevertheless.

Twenty-eight think that books, praerammes, school reo ula
tions and the like need not, and do not, unless very extreme,
operate against the teaching instinct; 46 think that such gen
erally does.

(I) In many cases hindered from doing their best by being com
pelled to stay within the limit of the text. Some programmes hold
teachers responsible for the work between certain pages of text; this
often d oe s not permit of outside work and originality on the part of
the teacher. (2) These things operate against the teaching instinct
only when adhered to slavishly. (3) Books should Bot; the other
things Blight if {arced to l av aside her own rue t h od s for those of an
other person. (4) Appliances and administration, if goorl, should not
operate against the development of the teaching instinct, but should
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'I'HE TEACHING INSTINCT. 21 3

promote it. Mechanism may easily hinder free and intelligent action
of the teacher. (5) These operate against the free development of the
teaching instinct if made to subserve teaching-they might in some
cases prevent dissipation of energies. (6) Yes, if followed too closely.
I would hold teachers responsible for securing certain results, leaving
the methods largely in their h arid s, but always reserving the veto
power. (7) Books, etc., hinder by giving no time for original work.
(8) Yes, produces mechanism. (9) Yes, in many cases by allowing
the teacher very little freedom of individual thought. (ra) Restricts
teacher to more or less routine. (II) Always, if taken as absolute au
thority rather than as suggestive. The teacher is much more impor
tant than the system.

There is an almost unanimous agreement that there is a deep
element in the best teacher never implanted by training or
knowledge, yet such is capable of development to a higher de
gree of perfection. The papers also indicate that the less in
tense this II natural aptness" the more is training necessary.
It is safe to say, however, that in these individual returns there
is no small degree of dissatisfaction with the training now gen
erally given. It must be of the rzj;ht kind. One superintendent
reported that a teacher of his, after attending one of the noted
normal schools, became a slave to methods, and mechanized
everything, but had no success, until later, when she began
II to rip up her methods to suit the conditions." The tread
mill system of teaching according to fixed rules and regula
tions, and the presentation under precise methods have doubt
less crushed the life out of many a good teacher, but on the
other hand we may well ask: Are there teachers enough who
have aptitude sufficient to maintain their individuality and to
adapt methods to their needs to supply the demand? and if
there are not, is mechanized instruction better than none?

Why teach the young? was answered by 72. The following
are some of the reasons given:

To make better citizens, to help to better living, to transmit good,
love children, the young will be mature, make the world better, live
to some purpose by influencing others to all that is highest and best,
partly from love of the work and partly for a livelihood, for human
ity's sake, affords opportunity for growth and development of self that
nothing else can give, aid to complete living, avert misery from the
human race.

Do you consider the work more arduous tfan other callings
giving equal pay? Yes, 66; 110, 64. If so, compensations. An
swered by 64. The compensations mentioned are:

Children's love, self-development, consciousness of duty performed
and having helped others, seeing the child's improvement, helping to
a better understanding of humanity, gratitude from students, raising
the moral and intellectual conditions of life, the work is congenial,
am happy in it, fields of research always at hand, honorable calling,
contact with young minds, consciousness of benefiting the young,
consciousness of work done to the best of one's ability.

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

ew
 H

am
ps

hi
re

] 
at

 0
9:

12
 0

8 
Fe

br
ua

ry
 2

01
5 



21 4 THE TEACHING INSTINCT.

The last question, when closely analyzed, has a great sig
nificance to every teacher. The satisfaction of seeing a child
grow and develop, the general impulse to bring things to
maturity, dominates in the replies. Teachers show a clearer
glimpse of this truth than almost any other in the returns. In
the personal investigation one gentleman remarked that those
who did not teach solely for the money, taught simply because
they found more pleasure in it. But why should they find
more pleasure in it when the energy expended is so great?
Simply because they are obeying a normal impulse. The child
finds little or no pleasure in work even of small expenditure
of energy, but he does find pleasure in play even to the point
of fatigue. Why teach the young? rests upon a deep biological
principle to be taken up later.

Ninety-six answered the question: What inspires you to im
prove? The replies may be summed up in such expressions
as the following:

Love for the work, the need of better teaching, self-ambition, sense
of duty, desire to help education, wish to do good, cannot tell what
must be the underlying law of improvement, want to teach in the
next world, the trust of little children, to get more money for my
family, that the next generation may be wiser and better, to reach an
ideal life.

There is no g-reat variety in the 90 responses received in
answer to the question: How do you keep up enthusiasm teach
ing the same thing?

(I) You are not concerned with your subject, you are developing
another mind not your own-that is always new and interesting. (2)
By keeping up my research on the subject. (3) By presenting the sub
ject each time in a new light, and by turning my attention more and
more to the pupil. Each time attempting to cultivate my power of
looking him through and through and helping him at the weakest
point. (4) Three things help to keep up enthusiasm: Teacher
knows the subject better every time; teaches a new class of pupils ;
and, if a progressive teacher, teaches it better every time. (5) Con
stantly wider reading and study; present new phases. (6) Never
teach the same subject twice alike. Nature of class determines the
method-no two classes alike. (7) By keeping up with the develop
ment of my subject. (8) Keep up interest by keeping abreast of the
times-subject changes-different minds to deal with. (9) Variety
in method of presentation.

The last two questions were fully answered by the teachers
of St. Louis;' and with similar results, although they bring in
to more prominence the idea of interest in life, development,
and human nature. The best teachers are pushed on by an
internal desire to improve, but with an eye ever fixed on the
use that may be made of the improvement. This feeling of
incompleteness and desire to further the race by a more com-

1 Questions issued by Supt. Sheldon; results still in manuscript.
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THlt TltACHING INSTINCT. 21 5

petent life is again revealed in the 94 ideal teachers described
in the returns.

Prof. Luckey has been kind enough to furnish me with a set
of 52 papers that deserve special mention. He writes that
they come from an entirely new class. The following questions
were presented at a single recitation without any explanation
or any opportunity for consultation on the part of students.
So there is every evidence that the contents of each paper is the
writer's own. Are teachers born or made? What is your
evidence? What can normal schools do?

Of this number 13 are males, 39 females, but only in the
difference of putting the matter, would one detect a difference
in the papers. Forty-five believe that the genuine teacher is
endowed with a something (variously expressed) which no
training can engender; five believe that the good teacher is
simply the result of good training and circumstances. Thirty
believe that normal training can do much to mature and
develop the teaching instinct, and that many times it is never
awakened until under some inspiring influence. The whole
tone of the papers is to the effect that normal training as now
administered caunot insure teaching power to all no matter
how arduously they may lahor to take in the course. What
has been the previous training of these teachers I do not know.
Some have taught 6, ro, and even 13 years. The qualities they
designate as marks of the born teacher are difficult to classify
iu their own language.

Selecting the leading thought and using, when possible, the
words of the writer, the chief qualities mentioned are as
follows: Sympathy, 9; natural ability to understand children,
8; devotion to the child, 7; love for the work,S; love for
humanity, 3; inspire obedience, 2; magnetism, 2; power to
express, 4; power of personality, 4; feel at home in the work,
I ; reverence for all nature, especially the child, I ; intuitively
understand the child, I; nearness to children, soul to soul, I.

It is evident that many of these mean the same thing in sub
stance, and the general similarity is quite marked. The
following are condensed citations:

Usually not made, many have worth and character, yet cannot
teach. Sympathy, the necessary element, cannot be acquired by train
ing or study. Appears in early childhood, and if developed from the
first we would have better teachers. The highest blooded animals
need the most careful training. Somethin~ gives them insight
into their work and they give pupils somethtng that others cannot.
It does not imply that the knowledge how to teach is inherited. Born
with natural instincts and feelings that make a true teacher. May be
trained, but cannot be made. Come into soul to soul contact with
pupils, and exert an influence that "made teachers" cannot. Sym
pathy and love for humanity cannot be hammered into anyone. Love
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216 THE TEACHING INSTINCT.

for children which freely unfolds itself. Must get into child life. No
success where revenue is the sole end, such lose the power to inspire and
to quicken the mind. Sensitive to the needs and feelings of others; if
this feeling is strong, the remedies will be suggested the same as the
instinct to self-preservation will suggest means of saving self. My best
teachers have not been those who k ncw most, but those who loved most;
they unconsciously imparted a power that cannot well be described.
The born teacher possesses (often unconsciously) an almost extra sense
(nearer sympathy than anything else) which makes her feel the need
and see the want in the child's mind, and this eularges itself into the
power to ad a pt knowledge to his need; she feels an indefinable con
nection between their nature. Teachers are made, perhaps, by in
fluences that began early in life. Teaching power due mostly to early
environment.

In how far either the preceding individual returns or these
papers express the general opinion, one is unable to say with
statistical certainty. We may suppose that in the main those
most predisposed to such belief were most likely to reply, and
likely to reflect their own life. It would be impossible to
crowd self entirely out of such a matter. Many, however, in
describing a teacher having the teaching instinct exclude them
selves. While the ideal teachers described may be somewhat
colored by personal achievements, yet they must essentially
reflect the individual's ambitions, longing or sense of incom
pleteness.

One more attempt. that of visiting as many schools as possi
ble from kindergartens up, was made to approach this problem
both on the generality of this belief, and on the practical phase
of the subject. Many teachers have been kind enough to give
a brief statement of their opinion. While holding fast to the
great value of the various training schools, they generally con
fess great individual differences and are ready to point out a
"natural teacher." One of the best kindergarten teachers
said. that, after forty years of experience, she was convinced
that the teaching instinct existed, that she could separate her
girls wi th some degree of accuracy, even before any experience
on their part, that in women the teaching impulse waned in
the teens but often returned by 25, especially if without
children of their own: that the great work of training was to
nourish and awaken this impulse, the latter sometimes requir
ing not training but a special circumstance; that the best girls
she trained took a greater delight, and succeeded better, in
teaching the children of the sl urns than those of the wealthier
classes, and often willfully left such work and sought the
slums.

A superintendent of nine years' ex perience replied; " You
do not mean to question that teachers are born, not made?
The best teachers ever under me were three poor country girls
who had not the slightest training an.i only a common educa-
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'i'HE TEACHING INSTINCT. 2 17

tion, Training may help such and develop a certain degree of
teaching power in anyone; but in the genuine teacher there is
something deeper." Teachers are much freer to express a be
lief in the existence of this special quality than to say in what
it consists. Mr. Walton, former agent of the Massachusetts
Board, says it consists in a power manifested chiefly in self
control, goodness that divests of all selfishness, and true devo
tion to service. Prof. Luckey, in his communication concern
ing the papers above examined, says that he feels that there is
a kind of vague feeling among most people that teachers are
" born" not ,. made," but when they come to analyize the
matter they reach a different conclusion. He concludes that
it means nothing more than interest and applicaNon.

Discussion of Motive. What is the foundation of this in
terest and application 'f is the fundamental problem. With the
foundation of this interest and application varies the power and
efficiency of the teacher. The function of the intellect is
rather to seek means to satisfy an instinctive need than to
create ends. The more limited the range of intellectual activity
the simpler and fewer are the means of satisfying the instinct;
and likewise can the end of action be more readily detected.
In human life the means devised absorb attention to the
neglect of the impulse that prompts. Evidence is not lacking
that it often, at least, requires a kind of instinct to see behind
such varied manifestations. A kindergarten teacher may
affect all the qualities of a mother so as to deceive the looker
on, but even though beautiful and attractive in appearance the
child will soon desert such an one for the more genuine mother.

On what does this immensely wide and intensive activity of
teaching rest? Is there a teaching instinct? What is the ulti
mate source of power in the true teacher? Are we satisfied to
answer these questions by sympathy, devotion to children,
desire to impart knowledge, love of power, interest in work,
power of self control, love of all nature, magnetism, power to
command obedience, and the like? Are these ultimate? Have
they not a common root? We cannot think of speaking of a
teaching instinct in the sense in which we would speak of the
instinct to build nests in a certain way, but rather as we would
think of the nest building instinct in general. It appears that
in this more general sense the genuine teaching power may be
traced to a fundamental instinct.

One cannot help but be impressed with the fact that the
dominant thing in the care for young among animals, in the
tender teaching of the earliest mothers, in the souls of great
teachers, and in the papers that we have examined, can be
expressed by self-sacrifice, or altruism, which term will be used
as being more comprehensive, including not only conscious

7

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

ew
 H

am
ps

hi
re

] 
at

 0
9:

12
 0

8 
Fe

br
ua

ry
 2

01
5 



218 THE TEACHING IXSTU;CT.

surrender of self, but the unconscious as well. That this is a
well defined instinct is now generally admitted. To say that
altruism and egoism are one and the same thing is simply to
introduce philosophic chaos into two well defined lines of
thought. To say that the animal or mother that destroys her
young to avoid the care, and the one that lays down her life for
her young, are both pursuing their selfish ends is to do violence
to psychological thought. Even though we say that each is
so constituted as to reap the highest self-gratification, the immense
difference in activity still remains to be distinguished and con
sidered. Why do these opposite activities disgust or inspire
mankind? Do the self-sacrificing have any consciousness of
seeking their own pleasure? Is it not incidental rather than
the end? One of the deepest psychological and pedagogical
phenomenon in life is the fact that the normal human being
cannot see, hear, or read of selfishness, cruelty, and the like
without shrinking from it; and that self-renouncement, devo
tion, true service, attracts, inspires, and broadens human life.

To avoid pain and get pleasure is quite fundamental; but
pleasure has its limits. Even the most refined forms of the
doctrine does not meet human experience. It may be doubted
if any soul can look back upon a life aimed at pleasure as the
ultimate end with any degree of satisfaction. Indeed volumes
of confessions to the effectthatfame, honor, wealth, ease, and the
like sought and obtained as ends in themselves, show that
these do not satisfy the human soul. All these things are seen
to have their limit; even the youth asks if there is not some
thing higher. To love all that is, is the adolescent's reflection
in solitude. A short time ago a girl of twenty-two, whose
family has a wide historic fame, and whose father had done
everything that he considered could be done to insure an easy
and free life to his daughter, approached a prominent teacher
asking in agony what she should do with the remainder of her
life. The easy life is not the normal life. Carlyle said that
only when the claim of wages is zero can life, properly speak
ing. be said to begin. The soul is infinitely larger than con
sciousness, and the individual represents the race. We have
within us the germs of a life infinitely larger than we can live
out, and nothing is more evident than that introspection must
remain a very limited means of determining the end of action.

The rudimentary forms of teaching among races, whether by
parent or priest, was in the main voluntary service. Certainly
the large body of men and priests that have abandoned family
duties and ties to devote themselves to the interest of child life
exemplify this. Certainly the dominating motive and the
secret of power among all great teachers and philosophers have
been their intense devotion to service. \Vhen we say that

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

ew
 H

am
ps

hi
re

] 
at

 0
9:

12
 0

8 
Fe

br
ua

ry
 2

01
5 



THE TEACHING INSTINCT. 21 9

teaching power consists in ability to go out of one's self and be
come" as a little child," what does it mean but that it is that
maternal gift by which nature has enabled a mother to best
develop her young in the interest of the race and of evolution?
What is sympathy, which is nearly always first mentioned
as evidence of teaching power, but a voice which awakens, or
rather is awakened by, this principle? We do not sympathize
with those who need no service. Indeed the best teachers seek
those who need most. Again, where is that element called
patience more completely exhibited than in a mother's care for
her offspring? Love and devotion to children, love of all
nature, forgetfulness of self, and the many kindred expressions
are but promptings that call forth the needed service.

Power to command obedience is in many cases confused with
mere police force and, when used in such a sense, should not be
joined with the teaching instinct. The psychological aspects
of self-control are somewhat complicated. It has been said
that self-control is the result of opening up new channels for
energy. But these newly opened channels flow from, not in
to, self. The adolescent energy that does not find its outlet in
some form of altruism results in moral degeneration. Dr. Hall
has said: .• Selfishness is arrested adolescence." The young
mother often astonishes both herself and others by her sudden
acquisition of self-control that comes with her new born babe.
Again, the self-control which is usually in mind as a potent
element in teaching means nothing more than patience.

To consider teaching as a business in a business sense is not
the light in which this subject has been viewed, yet for the
sake of clearness this point cannot be entirely avoided, but it
must be borne in mind that this is greatly to limit the idea of
teaching. It is supposed that a vast majority teach for the
money. The facts are most teach from a variety of motives,
some of which are more evident than others. Even to teach
for money has more than one meaning. It may be purely sel
fish, even miserly; it may be as a matter of service to imme
diate family; it may be for the purpose of further self-develop
ment in order to render higher service; or it may look toward
the establishing of some philanthropic institution. The class
teaching merely for a livelihood is increasingly large, but many
are primarily devoted to the good of the immediate children,
while compensation follows as a secondary consideration. After
all allowances are made for those who teach solely for these
lower considerations of extra leisure, "easy" work, sngges
tions from others, financial necessity, etc., there is and always
has been a class of individuals governed by more fundamental
demands of humanity.

Teaching, neither in its broader nor its narrower conception,

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

ew
 H

am
ps

hi
re

] 
at

 0
9:

12
 0

8 
Fe

br
ua

ry
 2

01
5 



220 THE TEACHING INSTINCT.

can be founded wholly on the same motives as other callings.
There is absolutely no other form of activity which appeals so
much to this fundamental and biological function of life as in
struction of children, especially the younger. College teach
ing, and particularly supervising, has become more of an isolated
business. The brick layer and stone cutter are in nowise con
cerned with the effect their activity will have on the material
as an end in itself, but how different with the teacher! It is
only the one whose parental instincts have been perverted that
can totally disregard the effect of her teaching upon the inner
life of a tiny child, and coolly look upon her work from the
standpoint of personal success. Some say that they entered
teaching from financial necessity, but are quite sure that they
were soon dominated by higher motives.

IV. BIOLOGICAL.

Among animals low down in the organic series there often
occurs a close association between mother and offspring. ., Af
fection," says Ribot, "is met with very low in the animal series,
at least in the form of maternal love. ,,1 "While the individual
is young, its welfare and the welfare of the race go together,"
says Spencer. The instinct of reproduction differentiates, at
least in birds and mammals, into the sexual instinct and the
family instinct which later in turn is differentiated into a mater
nal instinct highly consolidated and complex, and a filial in
stinct. 2 Animals exhibit sympathy not only for individuals of
the same species, but sometimes for members of different
species; sometimes love intensely, even unto death. When ac
companied by the males some species often actually nest in
common with a view of sharing the common burden of rearing
their offspring. The gannet, cormorant, swift, chimney-swal
low and rook are examples. Dr. Topinard says even at times
different species associate thus together.

Audubon has described the gannet as they live at the mouth
of the St. Lawrence. Arriving in flocks of fifteen to one hun
dred, they construct their nests two feet apart in parallel rows.
The males hunt food and even sit occasionally. When the
young are able to move about the divisions are trampled down
and all become one large nest. After four months of tending
the young in common all is finished.". Levaillant observed 320

nests of the weaver bird on the same tree; the nests touched
each other and were all covered bv a sort of umbrella-like tent
fastened to the branches; they combine for nest-building and

1 Ribot: "Psychology of the Emotions," p. 14.

2Topinard: "Science and Faith," lJlonist, Vol. VII, p. 505.
8 Topinard: "Science and Faith," Monist, Vol. VII, p. 228.
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THE TEACHING INSTINCT. 221

rearing of young." Generally speaking the species endowed
with the highest family qualities are the most sociable. The
duration of family life is generally fixed by the ability of the
young to care for themselves.

As a rule among animals the care and teaching of the young
is left to the mother. Sometimes the mother, deserted by the
male. takes refuge in the general social group, but more com
monly remains apart with her offspring, caring for them, as it
is well known that the instincts must in manv cases be devel
oped by the presence of a mother. Otherwise they are lost.
This care fills her whole existence. When paternal protection
is joined to maternal love they become indifferent to everything
that does not relate to the welfare of their offspring. The
young of all mammals are compelled to depend upon the
mother, and there is that in the mother which forces her to
care for and discipline her offspring. As Drummond observes,
this tie once formed could never be undone. Hence he adds:
" The training of humanity is seen to be under a compulsory
education act. ,,2

The discipline of animals by their parents, especially the
mother, is full of interest, and, if we are to accept Morgan,
most of animal life is the result of training by imitation, habit,
etc. Undoubtedly the young of birds and mammals obtain
most of their development from their parents. Nearly all
authorities are agreed that birds must learn to sing. Mr. Wal
lace thinks that nest-building is kept up through the influence
of tradition. A bird may inherit an indefinite tendency to ex
press its energy in building, but how it will build will depend
upon the tradition of the species. Exclude imitation and birds
no longer build a typical nest." Morgan thinks that nest-build
ing in a definite way is an instinctive activity, but that it is
modified by individual experience. 4

I have lately received Ch. Letourneau's new book, "L'Evolution
de L'Education," giving a somewhat comprehensive account of edu
cation in the animal kingdom, training of children among savages and
various nations. The treatment of the history of education is a little
different from any previous work. The superior animals, whether
vertebrates or invertebrates, are occupied witb zeal not only in rais
ing, but also in training the young. We see the parents eager to ini
tiate them into the practices most indispensable to the species life.
First of all primitive men gave to their children a practical education,
also varied and complex. (\?p. 556-584.) The facts, he says, fully
demonstrate that the education of animals rests essentially on the
same basis as that of man, that in both training may pervert instinctive
tendencies and inculcate new ones. (pp. 28-29.) Among animals

1 Ibid., p. 246.
2 Drummond: "Ascent of Man," p. 279.
8 Morgan : "Habit and Instinct," p. 233.
<ru«; p. 237.
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222 THB TEACHING INSTINCT.

education proceeds patiently by example and imitation, with but lit
tle corporal punishment. In human pedagogy the excess of authority
and abuse of force are so common that a number of educators need to
be inspired by a little of animal pedagogy. (P.557.)

Although these points remain unsettled, the fact of maternal,
and to a great extent parental care. protection and guidance
remains one of the greatest forces of evolution. It is quite inter
esting to note the radiation of the maternal instinct even in the
animal world. Not only have primitive human mothers adopted
and suckled at the breast puppies, pigs, monkeys and other
animals, but often animals adopt the young not only of their
own species, but also of other species, and even the human
child. 1 Geddes and Thompson say that among many animals
we soon see the adopted young established in the affections of
the adopted mother. 2

Few, if any, instincts are common to all species and charac
teristic of all periods of evolution. By the cuckoo and cow
bird "parental care is shirked, and with varying degrees of
deliberateness the eggs are foisted in foster nests," and
the young thus put out to nurse. Several cowbirds often
lay in the same nest only to meet a fatal end, or the
eggs may be simply dropped on the ground. ,. The unsocial
life, the selfish cruelty of the nestlings, and the lazy parasitic
habit have a common basis in the constitution. The insatiable
appetite, the small size of the reproductive organs, the small
ness of the eggs, the sluggish parturition, the rapid growth of
the young, the great preponderance of males, the absence of
true pairing, the degeneration of maternal affection, are all
correlated, and largely explicable, in terms of the fundamental
contrast between nutrition and reproduction, between hunger
and love. Similar unnatural and immoral instincts in other
birds, in mammals, and even in the lower animals, are explica
ble in similar terms.' '8

There exists a harmony between the instincts of parent and
of offspring which is of fundamental importance and of consid
erable interest; these may be designated as complementary in
stincts. The young cry out, the mother instinctively and
promptly responds; the mother acts often to no other end ex
cept the development of her young which, by an instinct of
imitation, respond; the parent utters the warning note, the
young instantly obey. To the parental instinct to train the
young, corresponds the impulse to learn or develop. The de
sire to lead and submission to the leader, the inclination to
teach and the willingness to be taught, the inclination to mould

lChamberlaill: s , Child in Folk-Thought." p. 171.
2Geddes and Thompson: "Evolution of Sex," p. 27f.
8 Geddes and Thompson: "Evolution of Sex," p. 278.
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THE TEACHING INSTINCT. 223

according to a fashion and the plasticity of the young, are all
in different degrees alike characteristic of men, children, and
animals. "It may be that the mother teaches the child, but
in a far deeper sense it is the child who teaches the mother." 1

Interest in the Species. Whether altruism is differentiated
from egoism, or whether they both have their origin in the
same cell, as Drummond says, will not be considered here. It
has been subjected to the general laws of evolution. "It does
not supersede the reign of brute force, but rather qualifies it
by tincture of human spirit. ,,2 Cope says: "The struggle
for existence then among men ranges all the way from a rivalry
of physical force to a rivalry for the possession of human
esteem and affection. The ultimate prosperity of the just,
asserted and foretold by prophets and poets, is but a fore
cast of the doctrine of the survival of the fittest. "8 Darwin
extended the struggle for existence beyond the mere satis
faction of personal existence. Plants struggle to produce seed
and animals to beget young." The young of animals that take
most care in developing their offspring, the children whose
mother is a teacher, are most likely to survive. So training
has become more and more a means of survival.

., The reproductive instinct in the lower animals has
developed into the social affections," says Cope, "and these
form a part of the character of the higher animals and, in a
special degree, of man. The sentiments of sympathy and
benevolence are probably outgrowths of the same." Accord
ing to Geddes and Thompson the increase of the reproductive
sacrifice which marks the mammal and its essential stages of
progress, the increase of parental care, the frequent appearance
of co-operation which surely secures the success of the species
attaining it, such survival through love, sacrifice, and co-opera
tion demands more prominence than the struggle of the indi
vidual.

On this point we can do no better than to present some
points from Schopenhauer. While the species has its existence
only in the individual, yet the "true nature of every living
thing lies primarily in the species. " The reproduction
and nourishment of the offspring are of incomparably greater
importance than everything else. The profound seriousness
with which animals, including man, take reproduction and
nourishment of offspring shows that the true being lies in the
species. Reproduction and care are to a certain extent the

1 Drummond: II Ascent of Man," p. 28r.
'Hobhouse: II Ethical Basis of Collectivism," Inter. Jour. of Ethics,

Vol. VIII, p. 155.
8 " Origi 11 of the Fittest," p. 237.
f Drummond: "Ascent of Man," p. 16.
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224 THE TEACHING INSTINCT.

most marvellous of all instincts. It is not a matter of taste and
disposition, but constitutes the nature of man. It is the ori
gin of parental love. The mildest animal will undertake the
most unequal battle, even face death, for their young. In the
case of man this instinctive parental love is guided by reason;
but in bad characters the intellect is often the cause of its
restriction or repudiation. It is one of the most powerful
stimuli, and calls out all the resources of animals and man. 1

Again, Hartman points out that reflection of itself could never
lead to the sacrifice of self-love, but it is the instinct of love
that unconsciously provides for the coming generations. 2

It must not be forgotten that action in the main springs from
unseen impulses; and of still more importance is Wundt's
statement that every act tends to go beyond the foreseen pur
pose and serve unseen ends. The teaching impulse is a radi
ation of parental care which, in a process of evolution, began
in love for offspring, but has evolved into Seeley's love for the
race, for tIle man in every man. There seems to be a feeling
among teachers that the maternal spirit constitutes an impor
tant element in the genuine teacher, but still they wish to add
others, generally quite indefinable. A good example of this is
found in a correspondence with a teacher of nineteen years'
experience. "I believe in the maternal instinct strongly as
the basis of the teaching spirit in the body of our true teachers.
I know it to be the basis of my love for my profession : but
there is an additional spirit so much stronger in women than
in men, which enables them to go out of themselves and be
come 'a" a little child.'" A male superintendent writes:
" The teaching instinct is implanted in every normal human
breast. It is close akin to the paren tal instinct, if not a phase
of it. There is no born teacher except as this universal in
stinct is somewhat more prominently developed in him than in
his associates. It is a composite of the instincts of organiza
tion, companionship, leadership, and what is termed 'social
consciousness." What can be greater proof of the maternal in
stinct in a woman than her power to become "as a little
child?" So soon as we cease to think of the parental impulse
as a conscious desire to perform in some way the office of
motherhood or fatherhood. these indefinable, apparantly
different springs of action melt into unity revealing the great
purpose of life. What does the immense tenderness and care
for domestic animals, which many childless women manifest,
mean? Why do childless men often adopt and rear a stranger's
children? Several cases bearing out these points have been
--_.------------------- --------------

1" The World as Will and Ielea," Vol. III, pp. 309-317.
2" Philosophy of the Unconscious," Vol. I, p. 234.
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THE TEACHING INSTINCT. 225

reported. Some organizations for taking care of orphan and
destitute children find that there are more childless people
wanting children than they have children to seek homes for.

Among the Hebrews to be childless was considered the
greatest evil that could befall a man or woman; to have and
rear children was a large part of their religion, and the gift of
children was often looked upon as a result of obedience. The
promises and commands relating to care for the young are promi
nent. It was the goal of their earthly being. In many ways
modern society tends to eliminate this fundamental function,
but such cannot satisfy the far deeper instinctive nature.
Hence its radiation and appearance under another form, the
simple desire to do service some place, anywhere.

"The genuine, true schoolmaster," declares Froebel, "in
the simplicity of his calling may not have recognized the
spirit, may not have named it and declared it. and even now
while thoroughly penetrated by it may not recognize it." 1

The union of school and life, family life and life of instruction,
is the first and most inseparable prerequisite of the complete
development of man." What fathers and mothers are not
capable of representing in themselves they seek in their son ;
namely, representation of pure humanity in and by itself.
Only he who has tried to measure what fruits proceed from the
union between parents and child can divine the common aim
which is the representation of the highest and purest of the
pure human entity. In the noblest moments of life the heart
swells to fulfill this high mission of life." To improve upon
this philosophic insight which bases education on the univer
sal instincts of motherhood and childhood, must at least be
transferred to unborn generations. ,. Education is only the
cultivation and completion of procreation. "

So clear does it appear that teaching is a radiation of the
parental instinct that no further evidence would seem neces
sary. Mr. Munroe, in his " Educational Ideal," arrives at the
conclusions that the" feminine ethical sense" has been the
great factor in educational progress. But there is another side
to it, and that is where the relation is not so definite. It rises
above individual offspring and seizes upon humanity. Bacon
somewhere says that the man that marries not, marries, so to
speak, the human race. It is that g-rowing iutuition that life is
wider than the immediate offspring, and may be advanced by
wider service; and, as we have seen, this wider aspect is not a
pure human product. This radiation is oue of the things that

1" Education of Man," Trans. by Jarvis, p. 84.
2 Ibid., p. 154.
B"Education of Man," Trans. by Jarvis, p, 109.
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226 THE 'l'EACHING INS'l'INCT.

has dignified parental love. Richter expressed a part of a
truth, at least, when he says: "No woman can at the same
time love the four quarters of the world and her own child, but
a man can. He loves the ideal." Jesus and his disciples had
great parental reverence, and exalted parental love to love of
humanity.

To him who sees not the force of Wundt's principle that
every act tends to go beyond the foreseen purpose and to serve
unseen ends, the complete consummation to be found in Weis
mann's doctrine of life may be confusing. This doctrine,
briefly stated, is that the length of life is determined by the
service necessary to the welfare of the species, that the length
of life invariably varies with the needs of the species. A
stronger biological background cannot be found anywhere.

•, The duration of life is very different in different organisms.
How is it that individuals are endowed with the power of living
long in such very various degrees?" Formerly it has generally
been attributed to difference in structure and chemical compo
sition of the different species. The size of the organism,
although a factor, cannot be taken as the cause. Larger ani
mals require a longer life to insure the preservation of the
species. Neither is there any fixed relaxation between growth
and duration of life. The rate at which the animal lives is an
other influence on the length of life, but it is a mistake to sup
pose that activity necessarily implies shortness of life. The
complexity of structure plays an important part and determines
in part the time that must elapse before reproduction. The
duration of life, whether long or short, is governed by the
needs of the species; as soon as the individual has performed
this work it ceases to be of value and must die, and with many
animals ends at reproduction. But in most cases the individual
may be of advantage to the species by tending the offspring for
a longer or shorter time, either by protecting, feeding or in
structing. ., This last duty is not only undertaken by man,
but also by animals, although to a smaller extent; for instance,
birds teach their young to fly, and so on." \Vhen the exter
nal conditions necessary to insure the perpetuity of the species
are hard, life is lengthened to meet such. The number of
young destroyed in birds is proportionally very great, and we
likewise find that as a rule they live to a surprisingly great age.
According to his estimate, on an average, a pair of young eagles
can only be brought to maturity about once in fifty years.
Hence a great duration of life is provided animals according to
their external conditions. "Long lives are reallv the shortest
under the circumstances." ., The duration of life is first nat
urally lengthened when the offspring begin to be really tended,
and as a general rule the increase in length is exactly propor-
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THE TEACHING INSTINCT. 227

tional to the time which is demanded for the care of the
young." 1 Death is not always preceded by a period of senility,
or old age; and often occurs before the reproductive powers are
exhausted. Again," the protraction of existence into old age
among the higher metazoa proves that death is not a necessary
consequence of reproduction.' ,2

Without entering into more detailed facts we may conclude
that the duration of life is measured by the amount of service
necessary under external conditions to maintain the species at
its highest point of development, that the true purpose of life is
not self, but service. Truly, the life that fulfills not this mis
sion of service is an abortion. When that stage of development
is reached where the species is regarded as a whole, then re
production and care are not necessarily joined in the same or
ganisms. In all higher animals and man, care, training, and
education constitute a large part of this period of service. May
not that genuine impulse to seif-compleHon, which is to be dis
tinguished from pleasure .seeking, self-pride and personal am
bition' have for its ultimate end service to the race?

Dr. Scott, in his article on ., Old Age and Death," says that,
while the conception of death serves to intensify the psychical
life, and gives a foil and sense of earnestness, in soul life, love
is greater than death, and the source of the greatest produc
tions of art, religion and philosophy. The deep life of love is
the tidal wave upon which these are upborne, and which often
lingers after maturity in its highest radiations. The disinclina
tion to quit life is strongest when the altruistic tendencies
are strongest. This, he thinks, is shown in tables of suicide.
Old men who most desire to live have preserved the higher
irradiations in love and sympathy for their fellows. Lord
Shaftsbury said that the ceasing of the opportunity to do good
for others is the principal motive for fearing death in many old
people of the best type. 8 Murphrey holds that old age is cor
related with large families; and others hold that more radiated
altruism is favored in the struggle for long life."

Feeling and Intellect. What has this love of children, sym
pathy, devotion to humanity, life as service, and the like to do
with that intellectual equipment-formal knowledge-necessary
to all teaching? is a question intentionally postponed. For all
practical purposes this is the fundamental question. The first
step is to realize that the soul is infinitely larger than conscious
ness; secondly, that the feelings are fundamental while the in
tellect is a secondary product; thirdly, that it is the business of

1" Biological Memoirs," p. ISS.
«ru«, P: 156.
MAmerzcanJournal of Psychology, Vol. VIII, pp. rr8-I22.

• ru«, p. 75.
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228 THE TEACHING INSTINCT.

the intellect to devise ways and means to satisfy the instinctive
longings. and that the impetus is given to life, not by the in
tellect, but by the feelings; that intellectual originality lies be
yond the field of objective consciousness. The whole range of
psychological investigation is not only tending in this direction,
but evidence substantiating these points has been produced
by Schopenhauer, Hartmann, Ribot, Paulsen, Wundt, Kidd,
Drummond, Cope and others. Back of intellectual life is the
"driver," call it what you may-Hartmann's Unconscious,
Schopenhauer's Will, Paulsen's Feeling or Will, James's Fire
or Fiat of the Will, or Miinsterberg's Noumenal Will.

" When we turn our attention to the whole living and ani
mated world," says Paulsen, "it soon becomes evident how
secondary is the part of intelligence by the side of will. " (Both
Panlsen and Schopenhaner use will as synonomous with feel
ing.) The will, and not the understanding, gives life its pur
pose.' No psychology, says he, can help but confess" that
the conscious element makes up but a small part of psychical
life." 2

Kidd points out the fact that reason beguiles a man into
thinking that his own interests are all important, while the real
forces are directed to the infinitely larger life, not only of a
single generation, but of ages and generations yet unborn.'
To him the evolutionary force is altruistic, not intellectual."
Schopenhauer calls attention to the universal expression, heart
and head, as a true intuitive feeling of fundamental distinction,
They signify the whole of man; but the head is always the
second, the derived. 6

But the more direct point of interest in this connection is the
fertility which feeling gives to the intellect. One possessed
with a passion for thieving often astonishes us by intellectual
contrivances to meet such ends. The impulse to be rich de
velops an astonishing degree of intellectual acuteness. Anger
and indignation inspire men with thoughts. The sciences were
not developed according to a plan, they grew. "The germ of
knowledge unfolds itself by a kind of inner necessity." "The
greater and more fertile thoughts are, the less did they owe
their origin to methodical invention."6 Great thoughts seem
to come of their own accord. "The will ultimately deter
mines the direction of the thoughts and experiences a keen
satisfaction at their successful realization."

1 Paulsen: "Introduction to Philosophy," pp. II4-1I6.
2 Ibid., p. 12I.

3" Social Evolution," p.83.
• Ibid., p. 263.
o "The World as Will and Idea," pp. 457-459.
6 Paulsen: "Introduction to Philosophy," p. 203.
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THE TEACHING IKSTINCT. 229

" Desire, love, fear, render the most obtuse understanding
lucid," says Ribot." Kidd finds the root of what appears to be
the political genius of the Anglo-Saxon peoples, in the accu
mulation of the altruistic feelings which it has been the office
of religion to develop. 2

But Schopenhauer, above all others, has everywhere supplied
the facts that demonstrate that the intellect operates under the
guidance of the feelings. All his writings abound in such
facts and especially his chapter on the Primacy of the Will in
Self-Consciousness. A desired end may be earnestly sought
by the heart, but regarded as only problematic, even beyond
possibility, by the intellect, as in the case of a mother who
never loses faith in the redemption of her son. A strong
motive, a yearning desire, a pressing need, sometimes raises
the intellect to a degree of which we had not previously
believed it capable; difficult circumstances develop new talents,
the germs of which were hidden from us; the stupidest man
becomes keen under certain impulses. Biology and history
furnish overwhelming evidence that altruistic impulses give an
immense impetus to the intellect.

That marvellous development of a mother as outlined by
Drummond, and the feminine intuition so dwelt upon by Mr.
Ward have been strong biological factors in evolution. The
dynamic agent in civilization, according to Mr. Ward, resides
in the feelings. The mind force is the soul. Intuition is the
power acquired by the mind of looking into a more or less
complicated set of circumstances and perceiving the way of
success; it is the II product of everpressing and unsatisfied
desire," and has its origin iu the emotional sense. 'I But it is
in connection with reproduction that this quality is probably
called forth in the most effective manner." 'I The prize is
infinitely great and the effort correspondingly supreme. Every
art is called into play." The influence of parental care has
been a potent factor in developing the intuitive faculty which
originally had to do directly with the interests of the race and
its preservation and safety. Men frequently call it "common
sense." Woman's intuition is a part of the maternal instinct
and once highly specialized, having to do solely with the pro
tection of mother and offspring. Mr. Ward further points out
that this feminine intuition, developed by constant vigilance
over the young, is still centered chiefly around the offspring
even in developed woman; that there is after certain allow
ances are made a male and female trunk of the primitive
intuition, or primary intellect; 'I the one adapted to sustenation

r « Psychology of the Emotions," pp. 440-443.
2 II Social Evolution," p. 32 1. •
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23° THE TEACHING INSTINCT.

and continuation, and the other to the protection and conserva
tion of the race." 1

If one were to speak of genius among animals where would
he find anything more like it than in that astonishing activity
seen in caring for the young? It is here that the question of
instinct and reason is hotly discussed. Schopenhauer, in his
chapter on "The Life of the Species," says: " We also see
here how parental affection, like every strong exertion of the
will, heightens the intelligence." The sea-elephant, whose
young are not able to escape their hidden enemies until they
have learned certain tactics, must be suckled on land. Hence,
the females take their young ashore; the males form a circle
around them in order to prevent them from returning to the sea
when driven by hunger. Thus all fast seven or eight weeks.
Almost all birds, and many mammals, feign lameness and cry
aloud to decoy the enemy in a fruitless pursuit of themselves
in an opposite direction from the young.

Genius is always inexplicable from any intellectual stand
point. Schopenhauer's admirable discussion on Genius would
have taken quite a different turn had he conceived the Will to
live in its wider sense, in its radiations which include higher
life in the individual, and life in general; not mere propaga
tion and care for offspring. Indeed he has well shown that
" lie (the genius) seeks not lzimseif and his own concerns, this
makes him under circumstances great."2 Intellect never led
him to thus abandon self to the good of humanity. Such
characters were never made by logic. They are rather the
product of that principle, " not ourselves," which- consciously
or unconsciously makes for higher life. ' , The work of genius
has always been regarded as an inspiration, as the word itself
implies, as the work of a superhuman being different from the
person and only periodically taking possession of him." 8

Jurgen Bona Meyer says: "Talent. being self-conscious, knows
the why and wherefore of its conclusions and principles. But for
genius all that is in darkness. Nothing is more unconscious
and involuntary than the process of thought of genius." 4

Waldstein, in his late work on the" Subconscious Self,"
maintains that genius is a spontaneous action of that part of the
mind freed from the chains of the intellectually ,', educated"
part of the mind. " Such minds are the descendants not so
much of their direct progenitors as of the whole human race.' ,5

1" Psychic Factors in Civilization," pp. 92 - 179.
2" The World as Will and Id"a," Vol. III, p. ISO.

B" Die Welt als Wille lind Vorstellung," Vol. I, Book III, sec. 36,
and Vol. II, Chap. 31.

4" Genius a nd Degeneration," p. 37.
• " The Subconscious," pp. 22-24.

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

ew
 H

am
ps

hi
re

] 
at

 0
9:

12
 0

8 
Fe

br
ua

ry
 2

01
5 



THE TEACHING INSTINCT. 231

,. The sublimest works of the intellect are quite possible,"
says Ferrier, "and may be conceived to be executed without
any consciousness of them on the part of the apparent and im
mediate agent." Goethe said, "I write because I cannot help
it... Indeed I prefer that the principle from which and
through which I work should be hidden from me." 1

Why Pursue A rt and Science? A few years ago the writer
defended the thesis that the pure pursuit of knowledge is only
a means to higher development and self-perfection. Thus it was
stated: .. But growth or perfection is the end, activity the only
means, and knowledge the stimulus by which it is produced.
. . . . . . Each new truth is only a stimulus to further pur
suit. " s

After the preceding biological survey we are compelled to
throw this aside, or rather improve upon it, and declare that
in the normal soul there is no such thing as knowledge for the
sake of knowledge, no science for science's sake, no art for
art's sake, no perfection as an end in itself.

So common is the idea of science for science's sake and the
like, that it is entirely needless to present the whole discussion.
Its advocates have been many and its opponents few. It has
been enforced in various degrees and connections from Plato's
lofty conception of a soul exalted to the contemplation of the
ideal, of true being, which is both in itself and for man the Abso
lute Good, down to Tolstoi's late work on "What is Art?" •
in which he strongly opposes the idea of art for art's sake.

In a back number of the Art Journal we find an article;
"An artist, sir, should rest in art." Here it is stated: •. She is
a mistress who claims his sole love; and she has a right to do
so, for she possesses an inexhaustible treasury of charms.'"
Haddon, in his •• Evolution of Art," defines /Esthetics "as
the study and practice of art for art's sake." He never
theless points out the important part that the desire to convey
information has played in developing art.

Marshall says: .. The •art impulse' is a blind impulse
which leads men to create with little or no notion of the end
they have in view." Wagner says: .. In the artist the pre
senting force is in its very nature unconscious, instinctive." 6

Marshall finds the essential characteristic of art in the algedonic
effect which it produces. Eliminate the pleasurable elements
one by one and the <esthetic qualities disappear.

The impulse to communicate to others, to unburden one's

1 Kay: "Education and Educators," p. 132.
2" The End of Education," p. 19.
8" What is Art? " London. 18<)8.
, ArtJournal. Vol. XXXII. p. 368.
I Marshall: "Pain, Pleasure and .!Esthetics," p. 100.
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23 2 THE TEACHING INSTINCT.

self, has been variously considered under the forms of self
assertion, self-realization, working over ideas, and the like.
This impulse is strongly marked in poets of genius in whom
new ideas are continually springing up. Hirsch 1 maintains
that such poets do not write for the sake of making poetry but
solely to give utterance to a burdened soul. Goethe was such
a poet; he found his poetic basis" in his own bosom," wrote
for himself and asked nothing from the public. Schiller took
the basis of his poems from the outer world, and sought to
arouse in humanity similar ideas. " To the public alone I now
belong," said he. Again, in Beethoven, art was solely a
means of self-expression. Wagner said: "One thing kept
me up-my art-which was for me, a means not for the ac
quisition of fame and money, but for the communication of my
views to sensitive hearts." 2

Whence comes this impulse to communicate? By what
means does the soul come to be burdened with a great message?
If they have no reference to the outer world or the coming
ages, why is not the Herbartian action and reaction of concepts
in the soul sufficient unburdening?

For Herbart philosophy is the science of the action and re
action of concepts upon each other. The ego has but one
special function-to preserve itself in its indestructible original
ity. Indeed he attempts to prove that philosophy has really
no definite object other than the working over of concepts, the
attaining of equilibrium among concepts. The only hints we
have concerning the destiny of man 8 are to the effect that such
working over concepts must take place as will approach more
and more to the general equilibrium, to the end of producing a
peaceful well being. Thus we have a psychology virtually
devoid of cause or final end, and one by which the biological
view of man is shut out. Had he attempted an application of
his philosophy to instincts in general, radical defects would have
been evident.

With Lotz the Idea of the Good is not restricted to the
domain of action; on the contrary the whole host of action is
related to the idea of the calm bliss attached to the Beautiful,
the passionless and inactive modes of the mind only as a means
whereby it is to be realized. But this he offers in opposition
to the immense activity of the modern world. It has taken
away that leisure of the Middle Ages, necessary for contempla
tion and self-perfection, which, in his chapter on "Work and
Happiness," he maintains is "self-sufficing and self-reward
ing." The soul rejoices in the enjoyment of its own activity,

1" Genius and Degeneration," pp. ;3-70.
2 Ibid., p. 256.
8 Herbart: "Psychology," trans. by Miss Smith, pp. 190-200.
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THE TEACHING INSTINCT. 233

and has no suspicion about its happiness. 1 Few have gone so
far in asserting one's individual sesthetic enjoyment. It
amounts to saying that everyone should dress as he likes, ex
press himself in his own way, even believe almost anything
in regard to science. Supreme happiness is to give expression
to what you have in your soul.

In the first issue of Science an article appeared on the
" Future of American Science," which declares that it is des
tined to be distinctly and supereminent1y utilitarian. It is
held that" when the investigator becomes himself the utilizer,
when the same mind that makes the discovery applies it to
useful purposes, the combined achievement must be ranked as
superior to either of its separate results. "

Against this new view of science the editor of The Popular
Science Montllly takes a determined issue. 2 He claims that
the writer in Science has reversed the motives of scientific
study, that "the most exalted incentives in the pursuit of
truth is that high appreciation of it which makes its bare dis
covery the supreme compensation of the investigator," and
that this has ever been the sharpest spur to scientific research.
But men are also impelled to science by the lower impulses of
personal ambition, fame, or selfish and mercenary motives.
However, the one supreme lesson of the history of science is,
that the world mainly owes its great results to the single
minded devotion to the pursuit of truth for the sake of truth
alone.

Are these literary and psychological explanations satisfac
tory? Have 'We not glimpsed a higher biological view which
satisfies these ideas of happiness, self-perfection, self-assertion,
self-realization, contemplation and working over of ideas, and
at the same time has its root in generations yet un born? This
higher comprehension is to be found in three propositions: (I)
Happiness is a reflex on the soul of normal functioning; (2)
all normal instincts are also biological; and (3) the end of the
fundamental instincts which make for the higher life of the
race, of unborn generations, is partly or enti ely hidden from
the individual, "so that when he serves the species he often
imagines he is serving himself."

The child is happy only when functioning according to nor
mal instincts; so it is all through life. A violation of normal
functioning always produces what we call sin, misery, physical
and intellectual degeneracy. A woman's supreme happiness
is found when performing her function as a mother; but her
happiness is a reflex of normal functioning, and not an end

1" Microcosmus," Vol. II, p. 307.
2Vol. XXII, pp. 844-848.

8
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234 THE TFACHI.:\G lr;STINCT.

sought in itself. The same is true of the real artist, scientist,
and philosopher.

The second proposition, that all normal instincts are also
biological, points to the fact that the individual happiness which
is the reflex of functioning according to normal instincts, is not
an end; but that the same instincts that give this result have
their ultimate root in the race. Or to state it inversely, the
functioning according to the instincts that make for the higher
life of the species, give us the strongest reflex of happiness.
The proofs of the third principle are so evident in what has
preceded that to restate them is unnecessary.

The greatest souls have intuited a principle higher than
knowledge for the sake of knowledge. Wagner said: " Only
by the highest power of love do we attain to true freedom.') 1

Goethe declared that he did not know why he wrote. Ruskin
says: ,. I am certain that in the most perfect human artists reason
does not supersede instinct, but is added to an instinct."2 To
him all good is accomplished in the spirit of nest-building in
which the builder boasts not of what she has built. "In the
doers of the best there is an inner and evolutionary power
which approximates literally to the instinct of an animal." All
success in the arts or any other occupation depends upon" a
solemn faith in the advancing power of human nature. however
dimly apprehended." Matthew Arnold recognizes culture for
culture's sake, but also that wider view of it which makes for
the elevation of the race. "The expansion of our humanity, to
suit the idea of perfection which culture forms, must be a gen
eral expansion. "8

This higher biological view gives a wider and more exalted
view of life and education, and yet should satisfy the advocates
of truth for truth's sake, of self-assertion, and of self-realiza
tion. Self-assertion, self-realization, etc., have simply been
transformed, so that the individual is not only realizing him
self, but the highest possible" self." It is simply a higher
ego that asserts itself.

To put the question of science for science's sake and the like a
little more concretely, suppose that it was absolutely certain to
every living man that Huxley's welcomed comet WOUld, at the
close of this generation, annihilate all possible forms of life. Can
we conceive that our universities, laboratories and art galleries
would still be crowded with men and women, secluded from the
world, working with devotion and inspiration? Or suppose there
was a universal law that every production, every discovery in art
or science was to be immediately destroyed, and not the slightest

1" Genius aud Degeneration," p. 270.

2" The Mystery of Li fe a nd Its Art," p. 25.
3" Essay on Sweetness and Ligh t ."
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THE TEACHING INSTINCT. 235

possible chance of theirever becoming known, what would happen
to these things that are said to be pursued for their own sake?
Under such suppositions the mere thought of such activities
continuing unabated seems novel. Would a sound healthy in
tellect confine itself for years to the solution of a problem or
writing a book, either of which must on the moment of its com
pletion be annihilated? Many works of art and science have
been produced under extreme persecution, but never, so far as
the writer has been able to find out, without the possibility at
least of such becoming the property of the race. But suppose
some should continue to labor as usual, that might well be due
to the fact that rudimentary organs of the mind as well as of
the body tend to persist after they have become useless.

A very important fact is to be found in some objections
already offered to the supposed unfairness of the above sup
positions. One objection declares that such suppositions are
not fair because we must take things as they are. Another
who holds to science for science's sake, maintains, however,
that under such conditions it would be useless to begin prob
lems, since a lifetime is too short to complete a problem. and
there would be no one to keep up the unfolding of science.
Now if art for art's sake and science for science's sake mean
that they are pursued solely for the pleasure they give the pur
suer, no fairer conditions can be imagined; and any objection
to such bears with it the all important fact that all such pur
suits have a deeper psychological meaning. If pleasure of
pursuit is supreme to the investigator, why should he be con
cerned whether it is ever worked out? The fact is without
any reference to utility, as commonly interpreted, science and
art look to the good of humanity somewhere down the line of
the coming ages. The unfolding of art and science, while
yielding the individual the strongest reflex of happiness, is
nevertheless due to " a solemn faith in the advancing power of
human nature, however dimly apprehended." We cling to
this as a kind of prophecy and delight in the present because
of the higher evolution we in some way intuit. Indeed we are
driven to the conclusion that the universe is so intimately
united that isolated parts cannot have independent and absolute
value.

It is true that intellectual activity to a certain extent has
been the great means of self-preservation, but the pure selfish
side of intellectual activity would certainly lead to a conceal
ment of knowledge and not to the impulse to communicate
without recompense. Again it might be said that it grew out
of the Puzzle Instinct, the impulse to exercise the intellect, as
presented by Dr. Lindley, but we hardly believe the highest
works of art and science have thus originated. Although
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THE TEACliING INSTINCT.

both of these factors play an important part in intellectual life,
yet we must certainly make a distinction between the mere im
pulse to exercise the intellect, and such immense stimuli as
results from motherhood, and the dominant feelings which look
beyond the individual.

It is more generally attributed to a desire for self-perfection.
This we have already treated, but suffice to say that self
perfection, whether physical or intellectual, is a biological basis
for the operation of natural selection. On the contrary, had
everyone been content to work over his own ideas, solve his
own puzzles, make his own discoveries, keeping everything
in his own soul, the conditions and opportunity for selection
would have been changed. As Drummond shows, the evolu
tion of a mother was much earlier than the evolution of a
father; and only by degrees was the mother instinct of service
transmitted to and acquired by the father; and as Ward puts
it, from the same trunk we thus have two apparently widely
separated branches. This impulse, which appears to seek
science for science's sake, art for art's sake, for the mere satis
faction it affords, is as truly in the interest of the race as the
service the mother renders her children, which certainly con
stitutes her highest happiness. It has become to intellectual
evolution what care for the young was to physical evolution.
Through the impulse to communicate, to write, to develop art,
evolution has been largely transferred to the environment.

That much of science and art, and in fact every field of
learning, is and has been prompted by the mere worldly con
sideration of honor and gain, no one would deny; and their
influence may be rarely absent; but to say that they have been
supreme, is by no means true. The merely selfish side of the
intellectual struggle, which tends to conceal all its discoveries,
is also found in various pursuits of knowledge. We frequently
hear of a scientist or investigator who says that he absolutely
has no interest whatsoever in his discovery or problem after it
is produced. Such a life is either affectation or an abortion.
To know that others are ready and waiting to apply it to the
good of humanity alters conditions; but to be absolutely
indifferent as to whether such is ever made serviceable, is
certainly evidence of moral and intellectual degeneration.

Thus, after all proper allowances are made, that which has
been called knowledge for the sake of knowledge, science for
the sake of science, art for the sake of art, culture for culture's
sake, perfection for perfection's sake, is in reality a biological
impulse guiding the intellect in the interests of the race and
of higher evolution, by which a man is drawn out of himself
in order to be himself. In art and science man acts, to use an
expression of Prof. Dewey's, "not as a mere individual, but
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THE TEACHING INSTINCT. 237

as an organ in maintaining and carrying forward the universal
process. "1

V. PRACTICAL ApPLICATION.

One is likely to be met by the old dogma that knowledge
and feeling are in inverse ratio; or that this presentation
would make the emotional savage and negro the most power
ful in intellect. Both of these objections are answered by the
fact that feeling, instinct, will, intuition, or whatever one
wishes to call it, here considered, is not identical with excita
bility. It is needless to discuss the ultimate relation between
feeling and intellect, between instinct and reason. There is a
voice in everyone that speaks a difference much more easily
felt, or intuited, than defined by a logical combination of words.
The facts are, what is consciously perceived by many is often
unconsciously wrought out by others. We have seen how the
doll impulse quickens the intellectual impulse of the child;
how patience, self-control, and intellectual shrewdness develop
in animals that care for the young; how the savage mother
became a poetess and inventor for educational purposes, under
the stimulus of a child; how the idea of service has quickened
the intellects of great teachers and philosophers; how Confu
cius, Socrates, Jesus, and Froebel became teachers pa1' excel
lence under this impulse; how Matthew Arnold and Seeley
have shown that the great function of Jesus was to revive the
power of intuition, that the greatest need was more inward
ness, that the secret of a true teacher's power may be entirely
unknown to him. Are we then to place our chief stress on
formal methods, and ignore or give a second place to the
qualities of the teaching impulse as found in history? Or
shall we base it upon the background of racial development?

What has been said does not question the necessity for train
inj[ teachers; but the kind of training, the point at which, and
order in which, training should begin and proceed, are problems
for consideration. He who conceives life as herein presented,
and that the child is not to be perfected and brought to maturity
as a mere end in himself but as a means to the higher life of
yet unborn generations, has the highest conception of educa
tion, and has intuited the unconscious force of evolutionary
progress. Such a conception gives us the widest possible basis
for education. It becomes nest-building in the interest of the
young. Under such a conception the highest bnsiness of the
State is to furnish every possible virtue for bringing her young
to the fullest maturity.

The best tests of this nest-building and rearing is whether

1 "Evolution and Ethics," The flfonist, Vol. VIII, p. 341.
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THE TEACHING INSTINCT.

the young are fitted to render the service demanded of them in
after life, whether the sacrifice is a fit offering. The animal
instinct leads the mother to such development of her young as
will insure the highest life of the species. and 110t merely to
nourish themselves for a short period and pass away. That
dominant element in our education which makes for individual
pleasure and ease, is the cause of much degeneracy. That matur
ity which makes for the development of the race, does not de
mand the sacrifice of individuality, but rather develops the
highest personality. On the other hand, an overload of society
culture aimed at individual pleasure. breaks up personality and
diverts the natural instincts of life. "When the will (feeling)
is not concerned, the understanding is at a loss to know what
to do; they 'are bored.' Flying from tedium they seek
excitement for the will in society; gossip and calumny serve
their purpose, and when that topic is exhausted, gaming must
come to their rescue and fill out the idle hours with such
trifling excitements for the will as are provided by the shifting
chances of gain and loss." 1

Questionnaire Results on Normal Training. The 464
general returns contain points of interest and value, but com
ing from students and teachers of limited experience they will
not be specially treated in this connection. One hundred and
fifty-two of the individual returns treat the value of normal
training; 103, the evil effects; 54, the modifications needed.

Values. (r.) Gives more confidence in ability, and in some cases
furnishes one with a more thorough education. (2) Greatest result
that normal training can accomplish is to inspire its students to be
come unceasing students of the science and art of education. (3) Aids
in suggesting best methods of presentation. (4) Its greatest value
lies in the power acquired to do work in an orderly and methodical
manner. (5) Gives opportunity to study the ideas and methods of
the best educational leaders, and to observe these methods in actual
practice. (6) Gives teacher business-like habit in the school room
and an idea of the mental habit of children. (7) A scientific knowl
edge of mental phenomena in children. (8) One great value is the
opportunity for study of child psychology and the teaching atmos
phere. (9) Contact with strong and stimulating minds. (b) The
example of good teaching. (c) Educational enthusiasm which may
be co m rn unicated , (d) Emphasis placed upon methods (when not too
mechan ic a l ) ,

(10.) The great value and real function of normal training is to for
mulate insight into the principles underlying the art of teaching, to
present usable ways and means. and to get the teacher acquainted
with child life and the conditions of child growth.

(11.) By going to a normal school students get some idea of a
school, the many problems and dispositions to be dealt with; they
learn something of what it means to be a teacher.

(12.) Greatest values are: in the storing the mind with a stock of
information to draw upon. and the professional spirit and enthusiasm

1Paulsen: "Introduction to Philosophy," p. 117.
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THE TEACHING INSTINCT. 239

which comes from associating with so many others bent on the same
purpose.

(13.) Normal training faces the pupil about, and helps him to look
at the various subjects in the curriculum from the point of view of the
teacher. As pupils in normal schools succeed in thus changing their
point of view, in direct ratio is the training valuable. (14) Some
always regard the subject as so much information to be acquired, and
they, I think, get least from a normal school. Normal training opens
the pupil's eyes to the art of teaching, shows him the really" undis
covered country," and the few regions that have been explored.

On the subject of values of normal training there exists a
variety of opinions among teachers. Some expect no good
whatever, others differ as to the points of greatest value. A
superintendent of long experience writes that he never saw a
good teacher come from the normal schools. The chief idea to
.be gathered from these teachers of experience, most of whom
are normal graduates, is that the best results are the opening
up of the mind to the broad field of work, contact with strong
and stimulating minds, and the infusing of an inspiration to
guide future development. The great difference attached to
the value of normal training, as found in the individual returns
and in the general returns, may be roughly stated by saying:
the wider the experience the less value is placed upon the tech
nical information given at these institutions. Thus there is a
general agreement that some kind of training is necessary, but
there is also a feeling that the present is not altogether satis
factory.

Evils. (I) Tends to make pupil over critical. (2) A very evil
effect is the confusion of method and device. In fact very few normal
graduates seem to have any clear conception of the significance of
method. They are loaded with patent devices, formulistic orders of
procedure, with not the least comprehension of any principles in
volved, if, indeed, there are any! (3) Too much "cramming" is
necessitated. (4) Many teachers try to use the methods and sugges
tions they have received without making them a part of themselves
and modifying them to suit the needs of their pupils. (5) It is apt to
give the" patient," abnormal conceit and an impatience of experience
or advice. (6) It substitutes the bare knowledge of routine work for
that wider, more comprehensive knowledge of life and the world.
Tends to crush individuality-to make teaching mechanical, methodi
cal by lifelessness. (7) It is apt to emphasize professional training as
of more value than scholarship, whereas scholarship should precede
training. (8) Evil effects of normal training are shown chiefly in
servitude to method.

(9.) (a) Encouragement to the" commercial spirit" in education.
The State stands back of, hence encourages the training of hosts of
young people superficially educated to do the work of teaching. (b)
Ed ucational conceit which is fatal to all true education. It deadens
the spirit. (c) An arbitrariness which comes to narrow minds that
have found what they believe the only method.

(10.) The great danger from normal schools is that they are apt to
suppress leadership and social qualities, and to fail to give the student
such training as will make him easily adaptable. (II) One evil effect
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THE TEACHING INSTINCT.

is that many go out to teach with some certain methods which they
think ought to apply everywhere-this being impossible, a failure is
the result. (I2) Its evil effects are in its teachers attempting to fol
low its methods which they only partially comprehend: thus making
themselves mechanical and destroying what natural tact they may
have originally possessed.

( 13.) One evil effect is the stress laid on " method" as an implement
for anyone. He gets to have his pet methods, taken from books,
and usually a perfect misfit for his style of teaching. The teaching of
methods for all sorts of cases makes the pupil in a normal school
think that if he only follows this or that" method" all will be well.
A method is an expression of a teacher's individuality. and one per
son's method will hardly fit another person, better than one's shoes
will fit another's feet.

H has been necessary to so extol the values of normal train
ing in order to insure their establishment that the evils have
been, in the main, omitted in all such discussions. But now,
having been established, it is to be hoped the evils may claim
attention, be guarded against, and weeded out as far as possi
ble. The loss of individuality and the mechanizing of instruc
tion by an overload of methods are the primary evils. Imita
tion is a fundamental principle in development, but we must
distinguish between conscious and unconscious imitation, between
that which is -nnconsciously assimiiated to ont's personality and
the taking on of some other personality.

Reforms Needed. Our normal schools should have nothing to do
with" subject matter," but leave that to high schools, academies, col
leges, etc. (I) They should devote their whole time to the study of
pedagogy in all its branches (2) More time to finish the amount of
work or raise the standard for entrance. Proper methods used
throughout all classes and grades. (3) Less theory and more prac
tice and observation work. (4) Student needs more practice work in
working with and observing children. (5) Need a better standard of
scholarship, and an understanrling that broad scholarship must pre
cede special training. (6) Modification needed is men of more liberal
education as instructors in normal schools. (7) Normal schools
should follow a more thorough culture course. Let life certificates
mean something in ed ucation more than brief courses of a few short
weeks over a great variety of fields with no thoroughness in any. (8)
The modifications will be the natural outgrowth of child study and
the introduction of certain ideas that are constantly arising in the
minds of great educators and philosophers. (9) Teachers should be
taught to think more of their individuality and less of set rules, laws,
etc.

(IO.) In Massachusetts I think too much time is given to mere scho
lastic work and too little to the presentation and review of various
subjects from the the teaching stand point. But the theory that the
normal school should chiefly teach how to teach is, I think, correct,
and is followed to a greater extent in practice here (Nova Scotia)
than in Massachusetts.

The following outline of" An Ideal Normal School Under
Ideal Conditions" was furnished by the principal of a leading
normal of Massachusetts:
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THE TEACHING INSTINCT.

(I.) I would require graduation from college as a condition of
admission.

(2.) I would make the length of the course three years.
(3.) The course of study: (a) Should include no academic

branches; (b) it should include the following professional subjects:
psychology, the science of education, methods based upon principles,
and teaching under criticism; (c) students should observe the teach
ing of others for one or two hours a day during at least a half a year,
and should practice teaching one or two hours a day for the same
length of time. I would have every lesson given by students criti
cised in its plan before it was given, and in its work after it was given.
This criticism should be done partly by the training teacher in whose
class the work was done, and partly by a normal school teacher. I
would favor child study throughout the entire course and through
life as well. My model school should be equipped with first-class
teachers, thoroughly ~rounded in the science of education.

(4.) The only provision that I would recommeud for the examina
tion and certification of graduates would be the faculty of the normal
school.

(5.) Normal teachers should be highly educated men and women,
who are also thoroughly trained in the science of education, and have
had experience. They should be elected by experts in education, and
should be responsible only to such experts. The course of study
should, in the main, be prescribed by the faculty of the school.

(6.) I would make suitable provision for the preparation of teachers
for secondary as well as for elementary schools. I would not favor
the addition of any departments which were not professional.

The reforms demanded by these teachers in the main look
towards the attainments of the results as pointed out under
values of proper normal training.

SUgf(fstiOllS on Training. What can training do for the
feeling and instincts which are said to be fundamental? This
brings us to the fundamental thesis of the practical part-that
training must primarily aim at the fundamental instincts, and
only secondarily at formal presentation. The foundation for train
ing is found in the fundamental principle shown by Morgan, that
the congenital basis or background needs examples, training,
and association, for development, and indeed the development is
never so complete as it may be made by habit and acquisition. 1

Plasticity is not an end in itself, but a means. It is the plas
ticity of the instincts that has made domestication possible.
We can hardly approach education from a proper standpoint
without a study of domestication and its effects.

The first and highest thing normal training can do for
teachers is to enable them to see, rather feel, the great signifi
cance of life and their function in it. Bearing in mind that
there are many other things that can be done to help the
teacher, I do not hesitate to place this first. Principal Russell
has said the very first step is to awaken" the maternal interest
and the scientific interest," that when entering, interest in

1" Habit and Instinct," p. 183.
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THE TEACHING INSTINCT.

children is yet potential and latent. Give a woman of ordinary
intelligence a strong desire to be serviceable to children, and
she will find a way to teach them. She will then seek ways
and means with a spirit and insight that the machine-teacher
can never possess. So long as students of education are not
inspired by high ideals, rules and principles of education are
dead, and become only a tool of the intellect for the accomplish
ment of temporary ends.

The power of an intense purpose to heighten the intellectual
insight not only operates on the teacher, but also on those
taught. Hawtrey declares that under the influence of sym
pathy, suspicion, deceit, meanness, and dullness seem to be
taken away and replaced by intelligence, candor, simplicity,
etc.! N. Munroe considers some of the most important quali
fications of a teacher, while susceptible of training, to lie so
far back of ordinary educational influence as to appear to be
innate. 2 The love of offspring does not necessarily begin in
children; it may begin in the wider radiations. The desire to
reform the world has no other psychological explanation than
to prepare for offspring.

The first requisite is a supervisor whose soul is inspired by
the sacredness of life. Perhaps no stimulus can be stronger
or exert a greater influence on those expecting to teach than
contact with the genuine manifestation of this impulse. No
soul can communicate or engender in others that which it does
not embody in itself in a genuine manner. As Fichte has said,
without this higher conception no one can be a scholar or
teacher. Indeed its absence implies the opposite, which leads
to the "disease of word-making" in which no idea is audible.
The child's instincts respond to certain types of character
rather than to forms of speech or presentation. "There is a
virtue even in the look of a great soul." Mr. Street finds
that out of 183 answering the question as to what in your
teachers has influenced you most, 149 mention the manner of
the teacher. 8

In the replies of 55 college presidents and representative
men to the question: ,. \Vhat is the Best Thing College does
for a Man?" influence of personality everywhere dominates.
" It is the testimony of most of these writers that of the two
elements which represent so large a part of college life-instruc
tion and personality-personality is by far of superior impor
tance. When President Jordan says, 'The best thing a college,
as a rule, does for a man, is to bring him into contact and
under the inspiration of other men of a higher type than he is

1 Kay: "Education and Educators," p. 438.
2Ibid·,448.
8" A Study in Moral Education," Ped. Sem., Vol. V.

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
N

ew
 H

am
ps

hi
re

] 
at

 0
9:

12
 0

8 
Fe

br
ua

ry
 2

01
5 



THE TEACHING INSTINCT. 243

likely to meet;' and, when Dr. Parkhurst says, 'While books
can teach, personality only can educate ;'·-they are simply
declaring that personality is the great power of college." 1

The power of great men lies not in their knowledge but in
their ability to awaken a corresponding impulse in others. It
is deep speaking unto deep. Froebe1 says of Pestalozzi: " He
sets one's soul on fire for a higher and nobler life, though he
has not made clear or sure the exact road to it, nor indicated
the means whereby to attain it. ',i.I Where you find a normal
school whose head is thus inspired, you will find a school that
sends out fewest machines. The normal school that has fur
nished the most successful teachers in the South owes its suc
cess not chiefly to its courses in pedagogy and psychology
or any other kind of formal preparations, but to the life and
spirit infused into it by the executive. The trainer of teachers
"must have a life alive within him."

Exact formal psychology can have no value for the purpose
under consideration. But who has suggested that the teacher
should take such a narrow conception of psychology? Is not
the development we have been.considering a psychological
one? Is there not such a thing as a psychological study of
nature? Let students become thoroughly imbued with the
psychological spirit of great teachers. It is not necessary to
call it psychology; the best teaching does not label every
idea. Base more on this psychological spirit and less on ex
amination tests. The history of education should be made
more psychological and less chronological.

Not only does child study become necessary, but its practical
value in developing the best elements of teaching power has
been demonstrated. Mr. Russell shows, from letters received,
that teachers having such training reveal a rare apprehension
and comprehension of the highest pedagogical principles. If
child study, properly conducted, will not awaken a permanent
interest in children, how can it be done? Certainly not by
" booming" teaching as a means for making a livelihood.
Child study will do the greatest work of any science, if it only
kindles the instinctive interest in offspring and directs educa
tion more to the service and interests of the race, creates an
interest in motherhood, and banishes the cuckoo method of
preserving the species. Unconscious absorption into tke life of
tke cMld is tke necessary tMng.

From the point of view which we have taken it is evident
that the study of education should be a liberal part of all
education. It brings to view the highest self, prepares ·one to

1 The Forum, Vol. XXI, pp. 44-53.
iBowen: "Froebel and Education by Self-activity," p. 18.
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244 THE TEACHING INSTINCT.

fulfill the great object of life, and to properly employ their
lengthened life. Almost all boys and girls, no matter what
occupation they may follow, will become fathers and mothers.
Then should they not, above all else, learn to feel the sacred
ness of the child, of fatherhood and motherhood? To suppose
that they will get it from that formal presentation of the so
called culture-knowledge is a delusion, the proof of which is
seen on every hand. On this point Spencer's oft cited pres
entation should be studied by every parent who proposes to
educate his children. " Seriously, is it not an astonishing
fact that though on the treatment of offspring depend their
lives or death, their moral welfare or ruin; yet not one word
of instruction on the treatment of offspring is ever given to
those who will hereafter be parents?" "Consider the young
mother and her nursery legislation " Her memory crammed
with words, etc., her intervening years since college spent "in
practicing music, in fancy work, in novel reading, and in party
going: no thought having yet been given to the grave respon
sibility of maternity. ,,1 Make the study of education a part
of a liberal course of education and we will have better
parents, better educated children, better equipped teachers,
and less need of teachers.

By nature women are strongly endowed with the care of
offspring. For months the mother nourishes the child in her
own body; later her instinct is projected outwardly, and she
takes the lead in nest-building. Thus we see her intuitive in
stinct striking at every form of evil that will damage her off
spring. Though weaker, this element is not wanting in man.
These two branches of the same root develop along different
lines. Occasionally we find a woman's soul in a man's body,
and vice versa, but that is not common. In a general way,
woman's teaching, when she does not mechanically work under
man's regime, pierces that deep ethical nature of the child's
soul and touches off the deeper emotions that largely regulate
life. On the other hand it will be found that man consciously
or unconsciously puts to the front the struggle for life which
the male has especia11ly represented throughout evolution. It
is interesting to observe the widely different points emphasized
by men and women in teaching the same subject.

A man will much more frequently be found holding up a
character as an example of and inducement to worldly success.
But what is distinctly more characteristic of man, is his creation
and love of ideals, that impetus to perfect self which in highest
souls becomes something almost divine, and exerts an immense
influence on the life of the young, especially during ado1es-

I "Education," pp. 55~S8.
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THn TnACHING INSTINCT. 245

cence. Accordingly the corresponding instincts are suited to
the child's development. A woman's deepest interest in chil
dren is for the small and helpless. Man has little interest in
small children and barely none in helpless babies. His interest
grows as the young develop; while the woman's, if anything,
tends to wane. Mothers regret to see their children advancing
to maturity, but fathers anxiously look forward to this.

If these rough distinctions are in any wise true, we may find
a partial answer to the part each sex should playas teachers.
This paper does not ignore the function of the struggle of life
as a factor in evolutionary civilization; but it is to be softened
down, and that is certainly universally taking place.

We see that a woman cannot run a man's machine, neither
can a man do a woman's work. The nature of woman, her
relation to the child, and the ethical influence of her teaching,
make her, when moved by the mother instinct, the teacher par
excellence for children. Just how soon the masculine influence
that makes for a wholesome struggle should come in is hard to
say. Neither of these elements is entirely absent in any good
teacher, but it is the preponderating element, of which we
speak. In short, grammar schools, normal schools, etc., have
fallen too exclusively into the hands of women. Tke adolescent
must not be deprived of that inspiration which flows from a mas
culine soul striving after ideals ofperfection.
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